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Teaching the Four Skills

Developing Aural Comprehension
Purposeful Listening. Before pupils can comprehend the spoken

word, they must learn to listen carefully and purposefully. Secondary
school pupils acquire most of their learnings in other curriculum
areas either through the printed word or through listening to their
native tongue. Comprehension of content in listening to English is
acquired without regard to individual sounds or sound sequences,
because vocabulary and phraseology are already highly developed.
Therefore, the ear has become correspondingly sluggish; the eye has
become highly skilled. Pupils' sense of hearing must now be reac-
tivated through purposeful listening.

Developing an Understanding of the Spoken Word. Understand-
ing the spoken word is a complex process involving the mastery of:

1. Discerning sounds, patterns, and melodies which characterize the
language

2. Associating sound with meaning
3. Inferring the meaning of words from the context in which they

occur

Activities To Promote Purposeful Listening. The teacher should
provide abundant opportunity for systematic, intensive practice so
that habits of accurate, discriminating listening will be established.
Listening experiences which require concentration on sounds and
sound sequences should be provided from the beginning of the
course.

Among the first listening experiences pupils might have are those
which require action responses. A simple device which will demon-
strate to beginning pupils that they must listen attentively is the fol-
lowing:

Pupils stand in rows beside their desks or arrange themselves in
teams along either side of the classroom. They then make nonver-
bal responses to rapid fire commands, such as:

!myna 1n1v ,to-ry*I1
mum
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! tam 57 12,-r1
13151-m '717

! wryn 517 rn
! wantri 51/ !rim

! ni5n 5m in,wr
! nithrin 514 ito=rr

!rilmonn 717 'WV

Pupils who do not respond to the desired action are "out." Even
greater alertness is demanded, if pupils are instructed not to follow
the command unless it is preceded by the words, "-mix nyntv."
More able pupils may be selected in turn to issue the commands. In
this game, failure to listen attentively and to associate sound with
meaning is instantly detected.

Listening is further developed by the use of the foreign language
in class for daily routine and directions. If the teacher, from the out-
set, conducts the class in the foreign language, beginning pupils will
soon absorb a considerable number of expressions used in classroom
routines as well as in the amenities, involving expressions of greet-
ings, health, weather and relationships of people and things.

As Pupils Progress. As pupils progress, their training in aural com-
prehension throughout both sequences will be proportionate to the
opportunities afforded for practicing this skill. They must listen not
only to comprehend, but to reproduce the sounds, sound sequences
and intonation of the teacher or taped material. Practice in listening
for understanding alone or for understanding and reproduction might
be given through:

1. Anecdotes, poems, prose passages, selections from reading mate-
rial, conversation, or songs rendered in person or on tape or discs
by the teacher or by a native informant

2. Films, radio programs, or taped correspondence

Additional suggestions will be found in the section devoted to
speaking, under the heading "Aural Materials." The two skills, un-
derstanding and speaking, may be considered interdependent; they
are trained and developed concurrently.

Taped Correspondence. Taped correspondence with foreign indi-
viduals or schools might provide part of the program. In return for
English language recordings made by American pupils, the school
may receive foreign language tapes made by pupils of the same Ian-
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guage level. Attempts should be made to get a wide variety of tapes.
In providing foreign schools with examples of aspects of American
culture, attention should be given to school and family living. Such
topics as student council meetings, conversations between students
and conversation around the dinner table might be written as scripts
and carefully recorded for the foreign school or individual. Sugges-
tions might be given foreign schools or individuals for the recording
of similar material in the foreign land for understanding by Ameri-
can students.

Tesfing Aural Comprehension. Suggestions for testing aural com-
prehension are given in the chapters entitled "Evaluation" and "Au-
dio-Lingual Experiences."



Speaking

Introduction
The Speaking Objective. The new emphasis placed on the com-

munication skills of understanding and speaking requires change in
materials, methods, and evaluation. Learning can no longer zigzag
between the foreign language and the native language. It must fol-
low a direct line between object, action, idea, and the foreign lan-
guage.

The degree to which the sound and structure patterns become au-
tomatic in speaking determines the growth in language skill. This
means that the pupil must be trained not only to understand nor-
mal speech in the foreign language within his maturity and experi-
ence levels, but to reproduce habitually the sounds and structures
within those levels. He must be so steeped in the language patterns
required for mastery in speaking on his level of learning that he can
produce them at will, correctly and effectively.

In order to attain this goal, pupils must hear, imitate and manip-
ulate a great variety of speech patterns. Every step, therefore, must
be guided. The strucfures and vocabulary chosen must be of high
frequency in the spoken language; the associations between the ex-
pressions in the foreign language and their meanings must be clear;
opportunity must be provided for abundant practice; the practice
must be carefully designed to provide for manipulation of the struc-
tures through drills such as question-answer responses, directed dia-
log and pattern drills; the patterns selected for mastery must be over-
learned in order for responses to be automatic.

Functional Situations. In the initial stages, teachers may capital-
ize on the activities of the classroom to provide functional situations
which enable pupils to make direct association between actions and
the foreign language expression, for example: ri'rn rut (nrunD) nnin tax.
This utterance, accompanied by the act of opening the door, needs
no English interpretation. By repeating the sound and structure pat-
tern, until he controls it, the pupil can associate the learned pattern
with a continually increasing number of situations, such as:

94
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moon iut (nnrnr 11111D ntt
.rrionon YIN (nnrno) rano ntt

1'2fin na (nnrno) rano ntt
AS the pupil's maturity and experience expand, the learned speech

patterns will permit him to go more and more automatically and di-
reedy from act, image, or idea to oral expression.

Importance of Situational Context. It is important that the teacher
choose carefully not only the speech patterns but the situation se-
quences in which they are to be pretenteJ He must recognize and
work progressively within the pupil's mattsity and experience levels,
forcing the pupil to adapt, develop, and extend the foreign language
that he knows in order to prepare for situations that he must meet.
in the first place, the need to face a situation increases the desire
and the ability to respond to it. The ability to respond to the situa-
tion increases the interest and pleasure in it. This is important since
experience indi.mtes that interest and pleasure are essential to effec-
Ewe learning. In the second place, presentation in a situational con-
text is Important because words have meaning only as they are as-
sociated with living experience, vicarious or actual.

Criteria for Selection of Audio-Lingual Material

The choice of the situation sequence to be presented, developed,
and practiced is based, therefore, on a number of questions to be
considered:

Will It tit a specific stage of foreign language study?
Will it fit a specific age and experience level?
Has it practical, personal usefulness, both as to the information and

the speech patterns developed?
Does it lend itself to dialog form?
Has it linguistic and other cultural worth?
Does it awaken an interest In the country and its people?
Is it interesting and enjoyable?
Does it lend itself to the use of supplementary audiovisual aids?

Types of Audio-Lingual Material. There are four main areas from
which the audio-lingual material may be taken:

I. Social Amenides: greetings; introductions; inquiries regarding health
and members of family; appointments; requests for information;
expressions of regret, sympathy, and appreciation
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2. Classroom Procedures: daily routine, class directions, dates, time
of day, classroom duties, school subjects, class schedule, assign-
ments, location of classroom objects, use of school materials

3. Area Information: the tangible reality of contemporary life: fam-
ily; daily routine; at home, at meals; at the doctor's, dentist's, dress-
maker's, tailor's, hairdresser's; shopping in local store; at the de-
partment store, the restaurant, the hotel, the post office; at the
travel agency; at the airport; at the bus, garage or railway station;
at the bank; at the cinema, theater, sports arena, museum; at a
party or a dance

4. Civilization: social, political, religious institutions; education, arts,
national and regional characteristics; industry, trades, professions;
natural resources, agriculture; geography and geographical features

Textbooks, particularly those of years 7, 8, 9, and 10, should be
chosen with this type of material in mind.

Centers of Interest. It is suggested that audio-lingual experiences
be built upon centers of interest chosen from areas such as those
enumerated above. A unit may be built around a center of interest
on one level of learning, or on a center of interest which permitr de-
velopment throughout the various levels. For example, rpn
might be a center of interest in grade 7 or 9 alone, or it might be
the center of interest on which a unit is developed on higher linguistic
levels throughout the sequences. -mon n,== (rmrTri) irir
at grade 7 or 9, might develop to 'nun= ornrm) -nrin
in grade 10 or 11. In grade 9 or 10, one might go to the theater to
see a motion picture; in grade 11 one would go to the theate to see
a play. The situation is adjusted to meet the interests and needs of
each level. The speech patterns are adapted, developed, and extended
to match the maturity of the student.

Suggestions for the development of topics audio-lingually through
centers of interest and special subjects are found in the chapter en-
titled "Audio-Lingual Experiences."

Aural Materials. Audio materials made by native speakers such as
conversations, readings of prose and poetry, and plays, preferably cor-.
related with textbook and reading materials, should be made avail-
able in every foreign language department. Songs and musical selec-
tions should be included. Maximum use should be made of these
materials in encouraging speaking, oral reading, dramatizations, and
singing.

11



7

Audiovisual Materials. Both teaching and learning will be facili-
tated and enriched by the direct association of the foreign language
with visual material, such as desk outline maps, wall maps, posters,
travel folders, pictures, stamps, coins, slides, filmstrips, films, maga-
zines, newspapers, miniature houses with furnishings, costume dolls,
costumes or articles of clothing distinctive to the foreign people.

Teaching the Speaking Skill

The audio-lingual learning process has three distinct phases, (1)
listening, (2) model-imitation, and (3) reinforcement. Each pattern
the pupils learn must be heard, imitated, and reinforced in varied
drills for manipulation.

1. Listening. Pupils must first listen purposefully with the object of
understanding what is being said. Before he can repeat the pattern in-
telligently, he should comprehend its meaning. Upon hearing the utter-
ance, therefore, he should associate it with an action, an object, or an
idea. Gestures, pantomime, actions, chalk drawings, and other suitable
visual materials aid comprehension.

In the early stages, most speech patterns lend themselves to illustra-
tions of this kind. As pupils progress and gain control over a number
of patterns, paraphrasing and definition may be added to the devices
enumerated above. Where necessary, the English meaning may be given
first upon presenting new content.

The length of time devoted to listening to each utterance before re-
peating it will naturally diminish as pupils become familiar with the
sound sequences of the language and as they gain understanding and
control of a number of speech patterns.

2. Model-imitation. The basis of learning for audio-lingual compe-
tency is "listen-repeat." Pupils, therefore, imitate and repeat the authen-
tic speech patterns modeled by the teacher or tape.

The imitation takes place first chorally and then individually. Choral
repetition in the initial stages may be given variety by reducing the size
of the group from the entire class to half the class and then to a single
row. Individual repetition may follow. After several single repetitions,
a double repetition may be elicited. The double repetition forces the stu-
dent to remember the entire utterance for a few moments, increasing
the effectiveness of the practice for memorization.

The beginning utterances spoken by pupils might be a natural exten-
sion of listening and doing, as described in the chapter entitled "Listen-
ing," to doing and saying. Such expressions as ,MV) mui ,('mp) mp

12
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will be accompanied not only by the action, but by the verbal response of
(rntrri) =TIM 4art ,(flnp) p azi

repeated on the teacher's model. This is suggested as the beginning pro-
cedure, because, although these are difficult speech patterns, they are
understandable, do-able, say-able and, therefore, easily imitated, repeated,
and memorized.

The repetition of speech patterns in imitation of the teacher's or tape's
model continues throughout the course. The amount of repetition is
progressively reduced as the course advances. In the prereading period,
this imitation will involve a learning and overlearning of the textbook
material to be eventually presented for reading. As pupils progress, the
forms most essential for audio-lingual competency will be repeated most
often. The number of repetitions will decrease as pupils mature, obtain
control of basic speech patterns, and are assisted by the multiple sense
appeal which is extended as they progress to reading and writing.

3. Reinforcement. Throughout the learning period, the immediate and
specific audio-lingual goal is accuracy, fluency, and variety of speech
patterns. In order to attain this goal, and to assure progressively ma-
ture and systematic practice in hearing and saying the most essential
structure patterns and vocabulary items introduced at each level, the stu-
dent overlearns, to the point of automatic control, the content learned
through listening and imitating. Varied and continued practice is needed
for this overlearning. Only in this way will the foreign language become
a controlled, manageable communication tool.

The oral drills suggested below provide for varied practice of the ma-
terial heard and imitated. Their objectives are identical: accurate, rapid,
automatic response. The practice must be rapid to force immediate rec-
ognition and response. There must be no time for translation.

At each succeeding level of study, there will be an increase in the
length and complexity of both question and response. There also should
be a frequent recurrence of review items. At all times the speed and
volume should approximate those of the average native speaker.

In the examples below, expressions included in parentheses indicate
possible expansions.

1. Question-Answer Practice
a. Teacher asks questions; pupil answers.

Teacher: ? rEnn4 141zi1 Ain Mt
.L:111:1 Min r* 141zin ri-nn4

nr, try, rpm 171n21at IMN)

b. Teacher requests question; pupil asks question; teacher
answers.
Teacher:
Pupil:

.m4mti-rir7 Er:memo viola 'inn vrat oNtr,
? c-r D1Wn ymi
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c. Pupil asks question; another pupil answers.
?toi6 :ro=n ,-nyTv r V217 1:11.0 : ;111i14

,-nyTv fl na4n6 Tmn 41N) ! ,k411= : t1,16
d. Teacher or pupil asks a question; th tr.. class answers.

(It is necessary to be certain of correct responses in uni-
son, if the class is to answer.)

Teacher: ,n14n non miry
Class: .trOm ion ton .n-min ,ro3

2. Directed Dialog
This type of drill

a. Teacher:
Pupil:

b. Teacher:
Pupil:

(Restatement Relay)
forces the student to manipulate the structure.

.ont-Itzr, unto 516nrt romitv ,n4-16 ,45 ,161A
tr117 ,rotti 516nrt

.0,1t1= prnv5 rtIn tat -11Mt rat ontto ,M25
? 0,21= pre, i1X11 nntt min ,11=ti

3. Chain
This type of drill forces a very rapid shift from the answer to the

qtestion form as each student answers a question and then either
repeats the same question or frames a new one to be answered by
the next pupil.

?nntt roip ,n6 .11IIII nyw= arm ,n6i7
VirlD arm IMP ri ,nnvy-tonv= ,T11111126 MD= 1116j7 Int :

?Inn ,nnUni w rov ottn)
(or,

.nnury-nrm ,roip (le') :no
4. Completion

This drill uses a nonverbal clue to elicit an oral response:
Teacher: .in5wn 517 -rIn rat nu/ ',at
Teacher: vr nr:

(Nonverbal clue)
The teacher points to various positions. Pupils respond
with appropriate phrases:

nnn

Additional drills for the teaching and reinforcement of vocabu-
lary and structure are given in the chapter entitled "Patterns for
Drill."

Suggested Approaches. Among the ways to approach the develop-
ment of the speaking skill, four will be suggested here. The use of all
four approaches and of combinations of any of these approaches is
recommended. The choice of approaches will depend on the needs,
interests, and preferences of teachers and pupils, and on the manner

14
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in which the approaches implement the courses of study in individual
schools.

Experience has shown that, in the early years, approach 2 has
yielded good results and has provided satisfying experiences for
pupils. Approach 1 is utilized either independently or in conjunction
with other approaches, especially with approach 2. Approach 3 may
be necessary as pupils advance and structures become complex.
Approach 4 is utilized after pupils read material that is not audio-
lingually presented in other approaches.

Teachers should feel free to develop approaches to suit their in-
dividual needs and preferences.

Approach I

Mastery of vocabulary and speech patterns may be built up in short
conversational sequences. One structural point and a selection of
vocabulary :terns should be the basis of the sequence. In the follow-
ing illustration, the verb Nnp5". will be learned with the vocabulary
of classroom objects. The basic pattern sentence is nrt nip* Int
rtimn. The variations in the verb forms and in subjects and objects
will follow a natural order in conversation. Individual teachers may
use any order which suits their needs or preferences. The principle
remains the same. Pupils hear the utterance, imitate it, use it, and
manipulate it. One gesture furnishes the nonverbal clue to the mean-
ing. If pupils need extra explanation to clarify meaning, it should
be given them. If they require prompting in answering, a stage
whisper is suggested. When the teacher pronounces an utterance he
wishes the pupils to master, he says it several times. Pupils repeat it
several times.

1.A Listening and Imitation
Teacher: (Taking the dictionary)
(Class repeats) ..05tn rat (nripi5) ni715

(He hands the dictionary to the pupil.)
?Wm.' rat (nrip15) 1W15 (rat) nnti rain

Pupil: ..n5rzn rat (nripii7) nip* lax (.p)
Teacher: 415w nrt (nnpi5) rp15 (na) nntt
(Class repeats) .remrt n (nrrpf2) nip* (nrt) nnt.t
(Teacher takes dictionary again.) (nnp*) np15 rim
Pupil: .715rzn nrt (nrrp15) rro5 (rat) mat

a a
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This procedure is continued with a number of other classroom
objects until the patterns which follow become automatic.

(I1rv5) rip* 'ix pin ;(rinp*) np15 (rim) rum ; (MI5) MI5
(nrryt5) np15 (nx) nnx nn

1.B Reinforcement
a. Question and answer, pupil-to-pupil (chain drill)

Pupils may be asked to take something off their desks, the name of
which they know. They then ask and answer questions in rotation,
such as:

?(T1flp15) n1 (nx) nnx nn
"xyn rat (nrip15) rip* liK

b. Directed dialog
Teacher:
Pupil:
Teacher:
Pupil:

2.4 Listening and Imitation (continued)
Teacher:
(Class repeats)
Teacher:
(Class repeats)

2.B Reinforcement
a. Question and answer

Teacher:
_Pupil:
Teacher:
Pupil:

b. Directed dialog
inroni rip* ;In ,n,in PIP X.1 'vat :Teacher

.-oin rim rip* won;
.=py, rip* rim nim ,17/01) MO :Teacher

npy, rip* nn
The procedure is continued with the plural forms of the verbs, using
persons as subjects which are later replaced by pronouns. After the

affirmative has been mastered, the negative of the verb is drilled in
juxtaposition to the affirmative, for example:

; iDon rm (rinp*) rip*
".121771 nx (nnp112) iv* ('iim)

See transformation drill in chapter entitled "Patterns for Drill."

.npf, ram mi ,=-1217,
.remn nx rip* 'ix :=py,

rinp* ron rii rati, nx
? nnp* nx rii 111r74

!t:137n I1N rip arm=
onyn nti rip* nnimm.

!P1=1"Itri ,rai5
.ni=nnn rn nnr,*

? torn= npi5 Tin
.0yr; nx rip* orrm

?rue, raw* nn
.ni=nnn rn rim* nx5
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Checks for control of forms and vocabulary might later be made
by means of substitution and transformation drills, as outlined in
approach 2 which follows.

Approach 2

In this approach a previously prepared dialog coordinates the
teaching of vocabulary and structure with audio-lingual drill in all
forms for saturation practice. The presentation outlined below is in-
tended to illustrate the use of materials, taken either from the text
or other sources, in presenting vocabulary and structure of high
frequency. Instead of building up a conversational sequence, the
dialog is first learned in its entirety through choral and individual
repetition as explained below. Drills based on the dialog follow to
assure manipulation of varied forms for automatic response.

The dialog presents one new structural item, the verb 15n +
infinitive, in basic sentence patterns. Vocabulary items, such as

;TH/3 /17 ,(rtoy) ploy ,2-117n-nrnix
are added; supplementary expressions such as 4n lin ,in ,rozto
add flavor and provide practice on a useful expression.

In constructing a dialog such as the one below, teachers might
follow these principles:

1. The dialog should be composed of no more than six to eight ut-
terances or sentences.

2. It should be natural, restricted to two or three roles, and should
permit pupils to identify themselves with the situation and expres-
sions utilized.

3. Review structures in basic patterns should be included to relate
new knowledge to previous knowledge (15ri + place).

4. Review structures or vocabulary should be combined wherever pos-
sible with the new structure.

and rnpil mum tin', (are reviewed.)
5. The new structures in basic patterns are repeated.
The sentences included in the dialog follow these principles.

Additional vocabulary referring
to places ,(iaz ,y1251pa moan rnm .roma)
to foods (cm/ ,trwn ,rnlc .revr ,n5rt
to meals ,(="wri rirn-nt ,trwari rrni ,ipmri 111711K)
to actions (nz55

is new; ntp5 (nn5ir) tnn
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or others which fit into the same situational context might be utilized
in the drills after basic patterns are fixed. Dialogs supplied by the
text might be utilized in their entirety if the sentences comprising
them lend themselves adequately to pattern drills.

The treatment of the drills as outlined below is intentioney ex-
haustive, as it aims to present a sufficient amount of drill practice in
situational context for teachers to choose those types of drill most
suitable for their purposes, and to show the sequence of drill buildup.
Drill activity may be interspersed with games, songs, poems, or oc-
casional use of approach 1 (above) to guard against overmechaniza-
tion, to retain flexibility for individual differences, and to maintain
teacher-pupil rapport.

Basic Dialog:* (Prepared by the teacher, relative to text or other
materials, or selected from the text)

? I1111711 ,14U,D7 11D5111 rai it* :coin
.rin4nri 11Th1 ,rplcon rtn5vi

?;035 : coin
arnon immx crnon Inp5 rtn,ns ,:m J137111 :11411ilm

IWyrs rim :win
.niyrr rirru X1 7,z;* nznx -p-nrix .11nn wiz5 :1111nn,

!criln TR 137 rimy rim aim :tom

Step I: Exposition: The teacher gives a brief description in English
of the persons and action of the story. Although this description
of the situation is not a translation, it renders the meaning very
clearly.

Step II: Repetition Practice of the Entire Dialog
A. Listening phase

1. The teacher reads or recites the dialog through once, at
approximately normal speed, using appropriate visual ma-
terial and gestures to illustrate meanings.

2. He then says each line four or five times at about the same
speed. As he pronounces, he moves among the pupils to
assure their hearing the utterances clearly.

* These procedures were suggested by Beginning Audio-Lingual Materials,
French prepared under the provisions of the National Defense Education Act
of 1958, Language Development Program, as a Cooperative Project of the
Glastonbury Public Schools, Glastonbury, Conn. Published by U.S. Office of
Education, Washington, D.C., June 1959; Harcourt, Brace & World, 1962.
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B. Repetition phase
1. The teacher says each line once again. The class repeats it

about eight times. The teacher checks the correctness of the
response. When he notes an error, he waits until the end of
the utterance, then gives the correct form or sound, being
careful not to distort the intonation and rhythm patterns.
The corrected word is repeated in context and the sentence
repeated. If the entire class is making the same error, the
teacher may stop the drill, lift out the incorrect portion,
give practice in it until it is perfect, replace it in its sen-
tence, and resume the choral drill.

2. The teacher says each line oncf: again, for double repetition
by the class.

3. The class is divided into two groups, one for each role in
the dialog. The dialog is repeated again chorally, in the
two roles.

4. The groups are decreased in size for further repetitions,
until the pattern has been mastered.

5. Where a sentence is long, a meaningful division of the sen-
tence may be given for repetition. It is best to start at the
end of the sentence and build up to the beginning. This
preserves the normal intonation pattern.

rnpn,
rnp-m rino my= don',

Mt* rep',
rnp-pl rino ,tort5 rnirpt," (=Ins) ins

.rop-rn ring) ,wn dm,* rnirp5 (mns) ins Int
6. The dialog is recited by individual pupils in two roles.

.a
.b
.c
.d
.e

Step III: Reinforcement phase
A. Response drills

1. Personalized conversation: question-answer practice based
on the dialog.

2. First teacher-pupil; then pupil-pupil in chain drill, if
desired.

B. Directed dialog
First teacher-pupil to provide model; then pupil-pupil.
1. In the beginning lessons of the term, the question following

"Inut (ontw) 5tw" might be placed in the form of a
direct quotation.

.19



2. The question is thereafter in indirect discourse.

Examples for Step HI

Basic Pattern 1
A. Question-answer (patterned response drills)

Pupil Teacher
Type 1.

Type 2.
Int) rirpnri '312 ,nn,nn plum Int 15iri rirn tri

15

.putri Int (m51ri) /5irr 13M
piton Int '312 ,p ? rrnro ,puon Int ortri

(.inn vzki)

.rirrnri ri,iri '312 ,p ? me, ,rirP2ri riri rix ow'
(n.po

Type 3.
.puvri 15iri

?npy4

? pun ,-epiri nnx ix5

B. Directed dialog (restatement-relay based on teacher's model)
4min-0 I'm (ut) mut ut5 triri 312 1H17 'MR ,t1,1b

?n-mzri .(nn51n)

? rthin tR Tr* ,trib 21z51n /cm 7R5 17,17Z 5Rtz, Jrnn,

.(purri 5R) rirpnri rthiri '312
? mut ut5 puti .15in ciri im5 pun rut linnv ,t1'1)Z

17R 15irr 13R
(Follow by chain drill if desired.)

Basic Pattern II
A. Questiuzi-answer (patterned response drills)

Type 1.
,-nm MI5 rn3p5 (rti51ri) Piri '312

.orr5 ni3p5 (=Inn) -t5in Int ,p ro3p5 (nzttin) -15irr (nx) nnx nxn
[-.p,, 'MN] ? to*

rimix rut 7,DrI17 (rivv-a) TP1 2 '312
.tristri

nrnmi nx 7,Dri5 (nn,1s) 1112 pnri5 (rin,11 rat) 1,-is rim tam
rirrrui

('lfai) 1)22]
.2137ri
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Pupil 'Teacher
Type 2.

.(1tvn) ion'7 rn3p5 nninn "3X 1X nre7 rn3p'7 rem rat cain ,rattp

=-an nrn-at rat T5nri17 riv5is "3X rat pnre7 nv5-a rat ottn ,ro-rirr5
nm-at) ?civ-Iran ran-at rat nt niyn rrn-at

Type 3.
rn3pI7 riv5-a "3X ? rrup5 nn'5-a rat ;In .rat'7

r5nril7 nn'5-a "3X ? nnlis nzt ,ro-nrr5
(Follow by chain drill if desired.)

B. Directed dialog (restatement-relay drill)

Type 1.

rrup'7 (nnInn) ii (nzt) ruin catn
? caf7

I'm "3X tat '5rrat '5Inttv ,cpin
.nre7 rn3p'7 (=Inn)

rn3pI7 (rinInn) I'm "3X
?are7 n'1pI7 rem rat can AO rinInn tr.," tax nt* rat '5Intw MD'

(Leah replies) .nre7 rrupI7

?=-137n rim-at rat "3"n11 Limn zp-a2 rat 15nn Kr; iott iv5-02 rat '517mtv ,rati7
(Miriam replies) .=-13rn nnrnt

...mum rat rntt "3X ,np375 rat 1,n11 ;vim =p375I7 ,cmn

Type 2.
rnvI7 (nnInn) limn (rat) mix mtri

? rnpl,
nnrnt rat r5nrb ;Inns rat iortri

?n-lyn 111111X 11X nt conran

Type 3.
?rn3V7 T5-Is rinwri

rrupI7 T5-a '3X
? pn1 l7 ;inns rat nn

r5nril7 riv5-a "3X

(nn'nn) -151n "3X cat wit '5171tw At*
.rnp-r5 mr917

riv5-a ton cai ratI7 rat Incv ;purl
rat 'az iorlran nrnitt rat 7,nril7

.=131T1 111111X

-15-12 ttIn i ,In rat 17XW ,npy,
.m3p17

ra2 37tront rat '5Inttv

.r5nriTP

Step IV. Structure Presentation (11 ± Wert:Wive)

Verbs are presented in the first person singular and plural, then in
the second person singular and plural. When these have been mas-
tered, the third person singular and plural are presented.

21



A. Repetition drill
Pupil

.art5 rmp5 (nD51n) 151n um
.art5 rnip5 (rna51n) maim 13n3R

.ant, map', (rnz51n) 13,P51n nii51
.t3n5 nup5 (nD51n) 151n (nm) rinkt
nup5 (rnz511) ti,D51n (lrim) anti

.mm5

(rna51n) 7i nx51 (nu) rim
.an5 nup5

B. Substitution drill
.art5 rnip5 (rnainn) toD5In 13rum

.on5 rnip5 (nD51n) 151n um

.ari5 r1 ip5 (roinn) 15in (rni) nnx

17

Teacher
.13n5 rn3p5 (nD51r) 151n 'IN

mm5 rmp5 (n1D511) roD5ln 13rum
.an5 map', (n1p51n) D,D5ln n1;51 ,31,;
.mm5 nup5 (rin51r) 15in (nm) nrut
n13p5 (n1D51n) tr,D5in coo raw

.I3r15

(rnD51n) toD51n 1x51 (rao nnx
n13p5

.ri' rnp (n1D511) toD511 nrum

(?1R) 7111K

rmp5 (rnD51n) ion5ln erriko cinK (MR) t111R

.art5

rn3p5 (n1D511) r.1,D511 nx51 (rat) nnx nm51 (ritt) rim%

.art5

.0n5 rmp5 (rnD51n) toD51n 13rum 12r13M

C. Transformation drill (personnumber changes). The teacher
explains that when she gives the singular, the pupil is to give
the plural, and vice versa.

.1vin 21up5 (nD51n) 151n ,3K 211p5 (rilD51n) iri urum

Jur', rn3p5 (riD51r) 151n um .nipl, 2113p5 triD51n ,3K1 rD

-1105 anD5lro 1:1,Dinn (into anx nx 111)17 (21n5lr) 15171 (nti) nnx

nx .n'rrn

D. Repetition drill (on third person singular and plural).

.arr5 rmp5 -151r; .13r117 n12 p5 151n min

.mm5 rnap5 toD51n rnip5 roD51n an

.an5 rmp5 nD5in .0r15 rnip5 np51n min

.mm5 ru3p5 rnD5in m .13115 ni3p5 rnD51n

E. Substitution drill (on third person singular and plural).
.an5 nup5 15in mln

.W17 np5 "enn Drua
.13r15 n1p5 na5in

brin
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Pupil Teacher

.on5 mip5 nn5in trva writ:

.1:11117 11iip5 Dn5i1 trivai DM= 1:1,1t1 fli

.bn5 niip5 ran51n purfl onim pitrii fli

.13r15 1113p5 rnn511 liflI blva . . . run, Irlt

F. Transformation drill from singular to plural and reverse for
third person follows.

G. Replacement drills (substitution of different parts of the struc-
ture). The teacher gives the model sentence and has the pupils
repeat it several times. He then cues the word to be substituted
in the model sentence and has an individual pupil repeat the
sentence with the new word in the proper slot. The pupils niny
need assistance in responding to the cue until they become ac-
customed to this type of drill. The drill should be mpeated
several times at fast tempo so that the substitutions become
automatic.

.iv rni (rnp5in) bn5in ini :Ron map', (nn51n) bn51n 13113K
niip5 (rrin51n) bn5in 13113K

rnip5 (n1n5i1) bn51n 13113K
.-avn niip5 (=hi) Dn5i1 13113K . niip5
niip5 (nn5in) bn5in (int) um . (111X) DX

.11,3
.1un nijp5 nn5in ton . .

rnip5 15 in npy, nin'
nwi, rni nn5in nbc
.rnpn, rnip5 Ein5in on 111

.rnpn, niip5 nn5in . .

niip5 mn5in nnvi min . riivi run

H. Variation drills. These begin with the repetition of the basic sen-
tence pattern. English sentences which are similar, and within
the same structural frame, should be rendered in the foreign
language by the student.

.rna5 ruinn (nn511) 15971 ,3K
rin,nn (nn5in) 15in ,3K

.30 nnnn (nn5in) tin '312

.trip5 rinnn (nn5in) 15in '31,i
.p27,5 rinnn (nn51n) 15in

.n135 Timm (rem) 432i

I am going home to study.
I am going home to work.
I am going home to read.
I am going home to sleep.

23



Structural Review Drill: (The Definite Article "n")
A. Repetition phase (based on dialog structure

vocabulary)
Pupil

.p.ri Int (nntnn) tin
.nrrm p. 5x (11251n) 151n

xrryonn t714 (nn17171) 1511 lax

.rPmn Int (n251n) 15in lax
moon-nn Int (11251n) 1511

B. Subsfitufion drill: the model
Pupils follow cue.

.nlyonn Int (n21711) 1171T1

.rinn Int (nn1711) 151n 'ix
.inon-nn 5x (rthin) 15in

19

and review

Teacher
.7an 5x (n251n) 1511 ,ax

5x (n251n) -151n ,ax ?rim p.
.rmrin

(n2171T1) 1171T1 ?niyann
.711170tri

.rinn Int (n251n) 15in ?ton
5x (nz5in) 151n ,ax rimon-n,n

.1ton-rpn

sentence is given by the teacher.

Int (n2'770 tin ,att ? niyonn
.nlyonn

. . . ? 1D07111,2

C. Response drill: personalized question and answer practice.
(teacher-pupil, pupil-pupil)
. . . . Int ,112t7ITI ,ix niln pri Int ,ai,n nntnn r 5

limn-tin 5x ix
. . . . 5x 15in 'ix toxin tiin 4ittixin wpm tin nnx ix5 Tin

ly11171pri Int ix nvinon /7t2

. . . . nz5in ivny rpnn 17 ,i,vmy nz5in nx 7x5 ,nx5
? wryann Int 114

D. Replacement drills (substitution of different parts of structure)
and variation drills might be added.

The Negative. The affirmative of the verb structure, as taught
above, might be followed by the negative after the affirmative has
been mastered.
1. 1rnpn, niap5 Min Int (1121711i) 1171n (or, MX 7,1i)

might be drilled in the negative in a repetition drill, then in
juxtaposition to the affirmative in a transformation drill.

2. After an affirmative expression such as:
,In151pn 5xi mum" 5x (11251n) tpin vim *limn min

has been mastered, the negative,
Ini5ipn 5x te7 am ;Piton int (nzinn) iinn (or, nit int) Wit warm tn,n

might be undertaken in selected drills and exercises.

24
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As Pupils Progress. As the course advances, structures become
more complex, vocabulary items more numerous, and sentences
longer. Toward the end of the first year of the four-year sequence
and the first two years of the six-year sequence, the intensive satura-
tion practice of all forms will be gradually replaced by intensive
practice of only those forms most essential for speaking competency.
The scope for structure and suggestions for choice of vocabulary of
high frequency in developing audio-lingual skill are indicated in the
introduction to the chapter "Structures."

Approach 3
The speaking skill may be developed through the use of the pat-

tern drill in presenting and practicing points of structure and vocabu-
lary audio-lingually, as outlined in the chapter entitled "Patterns for
Drill." The foreign language content might be first drilled through
patterns, then utilized in question and answer practice. A brief dialog
incorporating the new knowledge might follow, as outlined in the
chapter entitled "The Textbook in Audio-Lingual Presentation."

Approach 4
The speaking skill may be developed through using reading ma-

terial. After pupils have read a passage or story, audio-lingual exer-
cises utilizing the vocabulary and structure may be conducted. Ques-
tions and answers, statements, directed dialog, and dialogs increase
audio-lingual competency.

The use of reading material in developing the speaking skill is

described in the chapter entitled "Model Lesson."

Pronunciation

The accepted standard pronunciation is the Sephardic which is
used exclusively in Israel. The Ashkenazic pronunciation is still used
by certain groups in the Meah Shearim sector in Jerusalem.

It is expected that the average student in Hebrew will have little
difficulty in learning the correct pronunciation of the vowel and con-
sonant sounds. The teacher must, of necessity, serve as a model of
correct pronunciation. He must, in addition, provide ample audio-
lingual practice through discs, tapes, songs, dialogs, etc. These will
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furnish the students with models of native Israeli speech, which they
can hear and imitate. They will thus be enabled to acquire the rhythm
and intonation of modern Hebrew as spoken today in Israel. For a
more detailed and general treatment see section on "Pronunciation
and Intonation" in French for Secondary Schools, pages 32 through
36, or the German or Spanish editions.

Spelling

At a later stage, when the student is wiiting Hebrew from memory,
he may encounter numerous spelling difficulties, common to all be-
ginners. These spelling difficulties will arise because of certain
Hebrew letters whose pronuncation is misleading. They may be
grouped in pairs as follows:

t7-0

11-0

In writing the Hebrew word "al," meaning "on," the student may
erroneously write it as '2ti which means "not," instead of r217.

Both words have the same sound but are entirely different in mean-
ing. Other examples of common errors in spelling are:

oymom IDWITM

MIWY2IN
ny-uy nommo

-te2

To avoid these mistakes and others, the following procedures are
suggested:

(1) Ample written practice, at home and in class, as soon as the
student is ready for written work. The words or sentences to
be assigned as written work should be familiar to the student
and meaningful to him.

(2) Short but frequent dictation practice in class. One or two
students write on the blackboard the selection which is to be
corrected by teacher and students.

(3) After the student has become familiar with root letters and
is able to identify the "root" in various forms and structures,
he will avoid some of the aforementioned spelling errors.

In the word "yovt," for example, we recognize the root letters
to be yr,. We know that certain letters, known as "root letters,"
(-1 ,p 3 a ,y ,o ,o J.) are used exclusively as roots; while

26
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others, the "all-purpose-letters," (ri ,v ,N) may be used
as root letters or elsewhere in the word.

Hence, the student can avoid the confusion of the word
with "ritu," which are different from each other in meaning. For
a full explanation and more detailed illustration of these rules, see
"Elef Milim v'Od Alpaim" by Aharon Rosen.

(4) Rules such as the above may be of limited use, since writing,
especially in the advanced stages, is a creative process. The teacher
should anticipate the common mistakes in spelling and provide
specific drills and practices containing the words that usually cause
difficulty. A list of common pitfalls in Hebrew should be prepared
in advance by the teacher. By avoiding errors, learning proceeds
more rapidly than by correcting them over and over again.* Lan-
guage learning in many of its aspects is imitative, and in its initial
stages, the mastery of language patterns should be automatic rather
than dogmatic.

* A very useful list of 225 most common errors made by students appears
on pages 30-43 of Modern Hebrew by E. Rieger. These errors are classified
by categories, namely errors in morphology, in idiomatic usage, in syntax,
and in vocalization.



Audio-Lingual Experiences

Types of Experiences
Audio-Lingual Experiences. Audio-lingual experiences of many

kinds have long been part of the foreign language course. These
include:

brief conversations
asking and answering questions on reading material
oral reading and choral reading
recifing poetry and prose passages
making oral reports in the foreign language
listening to tape recordings
singing songs

The objective of giving pupils sufficient practice in speaking to en-
able them to make direct contact with the foreign people within the
context of certain experiences adds a new dimension to foreign lan-
guage study. To this end, topics for these audio-lingual experiences
are suggested in this chapter.

Aural Experiences. It is recommended that pupils be given aural
experiences on all topics chosen for develapment. The topics might
take the form of reading selections, conversations, or dialogs read by
the teacher or heard via tape or disc. It is suggested that, wherever
possible, the content be recorded by native speakers speaking at
normal speed. The understanding of material thus presented on a
subject within the pupils' language experiences should be developed
from the beginning of the course.

The passages might be heard several times, either consecutively or
interspersed with other types of exercise utilizing the foreign language
content.

Pupils' aural comprehension might be checked in oral or written
form. Written exercises on passages aurally experienced might include
the following:

Questions on the passage might be asked, and answers written in the
foreign language.
Multiple choice questions might be asked, in which the choices are
presented either orally or visually.
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Pupils might be asked to write a restatement of the passage in their
own words, or in another person or tense.
The passage might serve as a basis for directed composition in
written form.
The passage may be written as a dictation exercise.
A summary of the passage may be written in the foreign language
or in English.

Aural Experiences Orally Practiced and Checked. The topics
selected might be heard by pupils as described above and reinforced
by pupils' oral responses. The following technique is recommended
for intensive practice in listening:

Step 1. Passages of appropriate length are first heard in their en-
tirety via teacher, tape, or disc.

Step 2. The passage is then repeated with appropriate pauses after
phrases or breath groups in which pupils repeat the phrases
heard.

Step 3. The passage might be heard a third time without pauses.

Comprehension might be checked audio-lingually in several ways:
Questions may be asked requiring oral answers in complete sen-
tences.
Multiple choice questions are given orally by the teacher. The
selected answer is given orally by pupils.
A summary of the passage is given orally.
A restatement of the passage is made orally in the pupil's own
words or in a different person or tense.

The Topics in Conversational Experience. The topics suggested for
the various levels of language learning are intended to serve as indi-
cations of the type of experience or as a guide or framework within
which language experiences may be selected to develop audio-lingual
skill, particularly conversational skill. The topics should in no way
restrict or determine the scope of courses in individual schools. Varia-
tions needed for correlation with text materials or special interests
may be practical.

Any one of the topics may be used either as a single unit for -a
center of interest on only one level of learning, or from level to
level, each time in greater detail or involving more mature concepts
and more complex expression. The order in which the topics have
been suggested corresponds, in a general way, to the levels of lin-
guistic development in which it is believed that pupils might best
handle the material. Each "Section" represents a stage in the natural

29
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order of growth in general experience, and is correlated with its
corresponding stage of language learning.

The topics suggest situations in which talk or conversation may be
developed to give pupils a "vicarious experience" with the foreign
tongue within the level of their abilities, and thereby prepare them
for direct personal contact with the foreign people. In selecting and
developing topics, teachers should capitalize on the interests and ex-
periences of pupils. Wherever possible, topics should be correlated
with pupils' genuine life experiences so that the dialog or convena-
tion becomes a form of self-expression.

Dialogs. The term "dialog" in this chapter will refer to a previously
prepared sequence of meaningful utterances involving two (or
several) roles in a definite situational context and in a predetermined
order. (See "Approach 2," in the chapter, "Speaking.") Like a play
in microcosm, it should have a definite time, place, and situation in
which people say something of mutual interest.

In the first level of learning, the dialog might be prepared by the
teacher, developed by teacher and class, or taken from the text. The
dialog should involve two roles and not more than six or eight utter-
ances. It should contain elements of the basic vocabulary and struc-
tures appropriate to the grade.

As pupils progress through the second and third levels they might
participate in the composition of the dialogs. Individual pupils or
committees, using text or reference materials, might prepare the dia-
logs under the teacher's direction. Dialogs must be edited and ap-
proved by the teacher before they are presented to the class. Ap-
propriate dialogs may, of course, be taken from the text at any level.

Learning the Dialogs. At any level, dialogs may be evolved and
practiced by any of the approaches or combinations of approaches
described in the chapter entitled "Speaking."

On the first level, especially in the early stages, it is suggested that
the dialog be drilled and memorized by the class according to the
procedures outlined previously. At all levels the learning of the dia-
log should be integrated with practice by means of pattern drills, so
that the variations of the major structures contained in the sentences
might be mastered. The dialog need not be completely memorized
all at once, but might be interspersed with the pattern drills. Through
the variations learned in the drills, pupils may obtain the power to
manipulate additional structures ,and vocabulary for use in the same
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or other situational contexts, as in conversational sequences or in
connection with textbook materials.

As pupils advance from the first level through the second and
third levels of learning, the dialogs become longer but memorization
practice takes less and less class time. Increasing repsonsibility
should be placed upon pupils for control over the variations learned
through pattern practice. This control will lead to their ability to use
the patterns in conversational sequences, and eventually in "conver-
sation." (For use of the language laboratory in dialog and pattern
practice, see the chapter on language laboratories in French for
Secondcry Schools or the German or Spanish versions.)

Conversafional Sequences. Conversational sequences differ from
dialogs in that they involve some choice on the part of the partici-
pants. The degree of choice deWrmines whether a conversation is
"controlled" or "free."

On the first level, all conversation is strictly controlled. It may be
initiated by the teacher, sentence by sentence, or directed by the
teacher through pupils (directed dialog) on a topic involving struc-
tures and vocabulary which pupils have learned through pattern
practice. When these questions, answers and statements are in a
series, they constitute conversational sequences. The number of ut-
terances and the order in which they are used are not restricted or
"frozen" as in the memorized dialogs. Conversational sequences may
involve a choice of review vocabulary, or of different forms of the
verbs in person, number, or tense.

It is imperative to remember that language can be learned only in
meaningful patterns of speech. In order to develop conversational
sequences, therefore, pattern drills involving the variations of dif-
ferent structural forms and vocabulary must result in a certain degree
of mastery. The practice of pa.ttern drills is followed by isolating
single patterns from the drills and combining them with other vocabu-
lary: For example, if a pattern, drill has just been completed on the
verb "np5,,, using objects of the verb such as Armtin 411w
but pupils have previously. studied II MBY a "conversa-
tional sequence" might include, /1?-1= rp15 mitt tom ,innil
or "? rip* rrnr, tuo In other words, conversational se-
quences include forms pupils have mastered in as many combinations
as possible, possibly out of the context of the original dialog, but
within a situational context of some kind.

3,1
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"Controlled" Conversation. Conversational sequences, therefore,
are "controlled" conversation, as the choice on the part of the partici-
pants is limited by the vocabulary and structure at the pupil's com-
mand. Almost all conversation on the secondary level will, therefore,
be controlled. The amount of control will vary with the amount of
vocabulary and structure the pupil has mastered and with his ability
to manipulate their variations in different contexts.

Steps To Free Dialog or Conversation. Free dialog, or true conver-
sation, involves a complete choice of expression on the part of parti-
cipants. Genuinely free conversation is rarely attainable on the
secondary level without concomitant foreign travel, because the
growth in total experience continues to outdistance the growth in
linguistic expression in the foreign tongue. Relatively free conversa-
tion, however, is attainable within the context of certain experiences.
While conversation or dialog on topics will continue to be controlled,
the controls will diminish gradually as pupils' acquisition of linguistic
content is expanded. The more linguistically talented pupils are, the
greater will be their store of vocabulary, structure and idiom, and
the greater will be their ability to choose and manipulate combina-
tions and variations.

The steps for reaching relatively free dialog within a specific area
of experience would be (1) prepared dialog, (2) pattern practice,
(3) controlled dialog, (4) additional vocabulary and pattern drill
and (5) "free" dialog.

Encouraging Free Conversation. Free conversation throughout the
course may be enc_uraged by the use of various devices. One such
device is to permit pupils to make a statement relative to their
personal expffience on any topic, such as their school life, home life,
hobbies, friends, family, the books they have read, activities they
have engaged in and purchases they have made. Their classmates
might then ask them questions on the subject. For example, a pupil
states, "Iv 13r1 In. Classmates, in turn ask:

Another pupil may state,
Classmates might ask:

?itm
?win ron

gri rim
?prran2 win rihn

".4inn ,rthri '21trim

?tartri InD
?-nnlri 17127 "rppriri rat pritv

4.2
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ipr.nrin rpaprnvn nrpn
trim ri Vi TITV2

=lily= in Ain trim UM
The subjects of this type of conversational experience might be

effectively correlated with the topics for audio-lingual experiences
outlined on the pages which follow. After the dialogs have been
mastered, the subject might be personalized in the manner described
above. Such a procedure would be soundly developmental and would
lead to a degree of genuine conversational ability. The past and future
tenses might be practiced to advantage using this procedure.

A device to encourage free conversation in the early years is the
use of a word game involving classified vocabulary, such as a varia-
tion of "Twenty Questions." If the context of the vocabulary is
animals, professions, ages, or sports, "Twenty Questions" might be
played in the following manner:

rrpnm rnint7 nrtn rim tun
imam zwrit7 nrn ntt ortn

in ?Km inn* nsIn rim owl
nlitV nri rn,re7 =In rant inttn

rn,re7 ns11 ;vat Mtn
plant r1,nt7 nr nrim tam

The "Twenty Questions" game might be used to develop an
ability to describe people or things. One pupil has in mind an object
or person in the room. His classmates ask him questions containing
a brief description of one of the aspects of the person or object, to
which he answers "yes" or "no." When a sufficient number of ques-
tions has been answered in the affirmative, the person or object may
be guessed. (Suggestions for other word games may be found in the
Modern Language Handbook.)

Free conversation may also be encouraged and developed through
Activities of a cultural nature. An Israeli dinner acted out with menus
is an example of such an activity. (See "Cultural Activities and Ex-
periences," in French for Secondary Schools or the German or
Spanish editions.) Throughout the course teachers should encourage
free conversation through reading materials. (See chapter on model
lesson.)

After the material has been mastered, a free question and answer
period might follow.

Identification With the Foreign Culture. On this first level, it is sug-
gested that the context of the beginning situations be the American
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scene so that pupils might identify themselves with the experiences.
Following upon the initial situations, the foreign cultural patterns,
other than the picturesque, may be included. If textbooks emphasize
the foreign scene both the native and foreign applications might be
made with the foreign language content. The foreign cultural patterns
in tcrms of vocabulary and expressions are introduced gradually at
first, but soon overtake and replace those of the domestic scene.

As pupils progress in the course, identification with the foreign
scene should be progressively emphasized. Where the situation is still
placed on the American scene, expressions such as polite expressions,
expressions denoting interpersonal relations and leavetaking, should
be in thc manner of the foreign people. On Level III, it is suggested
that thc foreign scene bc the locale for all conversational topics un-
less the subject is related to a definite experience in the life of the
Pupil

The Use of tbe Language Laboratory. It may not be practical for
all pupils to have individual experience acting out all the dialogs or
reporting on many subjects, nor for thc teacher to drill classes ex-
haustively in the dialogs and pattern drills. The language laboratory
may be used to advantage in providing audio-lingual experiences. Thc
original dialog might be recorded on tape by the teacher in two ways,
one with pauses for repetition by pupils, and the other with pauses
for pupils to fill in thc next utterance of the dialog. The listening and
repeating via tape by an entire class will be less time-consuming
and will give pupils some of the individual experience they require.
The pattern drills might also be practiced in the laboratory after
pupils have become accustomed to using thc drills in class.

For the oral reports, the language laboratory might serve as a
library where pupils may find examples of oral reports made on dif-
ferent subjects. Providing pupils with a model of a report facilitates
their preparation, and by analogy, insures better language learning.

In cases where thc experiences of speaking cannot be provided
for all pupils because of time limitations, the experience of hearing
and understanding should be given pupils on as many of the topics
as possible.

The Levels. The topics for audio-lingual experiences arc arranged
according to levels of language learning rather than according to
specific grades for two reasons: to provide for pupils who start their
study of Hebrew at different points in their school career, and to
allow for continuous progress for pupils of ability.
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Although Level I is equated in a general way with the first year of
study in the senior high school, it is also equated approximately with
grades 7 and 8 in the junior high school where these classes meet a
minimum of three times a week for 40 minutes each period. Pupils
who enter the junior high school after a full program of foreign
language in the elementary school might progress rapidly through
Level I in the junior high and reach the experiences outlined for
Level II even before grades 7 and 8 have been completed.

Levels II, III, and IV are equated approximately with the second,
third, and fourth years of the 4-year sequence and with the third,
fourth, and fifth years of the 6-year sequence of the senior high
school. It is expected that the topics for these grades will include the
vocabulary and structures studied during these years.

The topics grouped under Levels V and VI might be undertaken
in the fifth or sixth year of the 6-year sequence. The :mount of time
allotted to pupils' courses of study and their progress in foreign lan-
guage will determine the year for which the topics listed, or similar
topics, might be selected by the teacher.

Pupils of above-average ability, especially when they are grouped
homogeneously, may progress audio-lingually from one level to an-
other before the year is completed, just as they may progress more
rapidly in other areas of language study.

Suggested Content and Topics for
Audio-Lingual Experiences

Level I
On the first level, pupils concentrate on concrete situations in their

immediate environment, or in an environment on their age level set
in the foreign country. It is suggested that, wherever possible, the use
of the vocabulary and structures of the basic text be employed.

Dialogs, or questions, answers and statements incorporated into
brief conversational sequences might include a selection of expres-
sions relative to:

Polite expressions, greetings, classroom routines, introduedons
Identification of objects and persons
Placement of objects and persons
Description of objects, places, and persons within the level of

leandng
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Activities and actions within the context of the topic
Time of the occurrence in terms of

1. Hours of the day, parts of the day, days of the week, months
of the year, seasons, weather

2. Past, present, future
Comparisons of persons, things, places
General health
Feelings within the context of the topic (Examples:117 "1p amyl ,rry3)
Intentions (-mx As, + infinitive and others
Procuring goods and services within the context of the topic

The Topics
now" rszz .1

(rnmn) 1-mn .5 nmbn'.4 r1t1/41M1 .3 (nrmtprin) oPreprin .2 nrinn .1
.rrnth -1119 4312 rrepiym trwmnn.7 r:4"Tm417n :lux, .6

`Mt trtZrt s'tr; .11

31yM1 "pm= .5 nlmn I'm .4 1TM .3 11143 .2 Innow: In .1

"Iny urt 121D .7 (mnyn-nnrix ,ionnsn-nrn-at ,-Ipmn-nrn-24) ninrain .6
.pmn or .9 ronn n:71 .8 1in1e7 (rriny)

`121ZWri .111

-nun: ,T*uto ,n4Dtibm) r:43unn .3 mn-in.z (nunlvn) truzum
term 172X .5 12-17: nun: niup .4 (170-1D1VM ,connth rtunm ,niymn
non., rrmm .9 nnp-inn rrn: .8 11VM rpm: .7 1:1137/71 toy, t721i .6

rpm= .14 tinm 'ntt .13 "ernort 'nzt .12 1011M* NUM .11 porp: .10
amp /1433 .17 wryobm .16 rmz-mn mnrin .15 tripinn

Level II

The topics in the second level broaden the base of experience to
include social activities and demand a higher level of linguistic com-
petency. Structures and vocabulary selected by the teacher should in-
corporate text materials, wherever possible, if texts do not contain
appropriate dialogs.

Audio-lingual experiences by means of the dialogs or conversa-
tional sequences should be emphasized at the beginning of Level II
as extensions from Level I. Towards the last part of the year, audio-
lingual experiences arising from reading materials may be provided
pupils (See "Model Lesson"). Wherever possible during the reading,
questions of a personal nature, related to the subject of the reading,
might be incorporated into the lesson. For example, if the reading is
on hiking, questions such as

ab
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? ay= tyo 0,51,u5 (tizar) rar (nzi) nnx twn
?(rern2b) 'rn272 (nu) rulm vn
? (mar) anal, crnm orm

may provide audio-lingualpractice and begin to lay the foundations

for free dialog.
On Level II, some of the dialogs or conversational sequences may

be on the topics of Level I, but developed on a higher linguistic

plane, as indicated by the expressions to be included. Suggestions for
topics especially suited for Level H are listed below for the teacher's
guidance and convenience. Similar ones, however, may be substituted
because of their interest to pupils or their relevance to text materials.
The dialogs are to be practiced in the past and future wherever
possible.

In addition to the expressions used in Level I, relative to the
identification and placement of objects, their description and the time

of occurrence, the experiences of Level II include a selection of

expressions which:
Invite or request people to participate in activities. Example:

?,ty 5,t5 (rri) rix11 (rat) iflK mo
Inquire about means of transportation necessaryto reach a place.

Example:
?Din um= ta ntrIn pn yo* -nvetz KI

Describe the actions of individuals as they participate in the activity.

Examples:
m5,5i1 Iv! -Ty rrnrin
.ninn ton rontth /rico imnr;

Discover the abilities or preferences of companions. Example:
?corn prirD5 (n51w) 51z1 (nx) rim am

7 rwito pit ix mit pit (rinnnt) (rim rim turn
Introduce people to each other.
Inquire about the location of places in terms of street addresses, or
the placement of buildings in relation to other buildings or streets.
Express the interpersonal relationships of the speakers by means of

locations and rejoinders. (Examples:
ti,zn5 wpm tini R5 5y .,5ix tiwcx t7,112 t('rwart) ',wan

.(1sh pitn

The Topics *wiz .iv

Arlon .2,220 ,r,p) 11713 mop by irt, .2 (toilvt "MR 11M/M) 171,b .1
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TZ1b3 .7 -P377 p3 .6 rrprrn pa .5 tlIrt rnn 537 .4 1DZ3 .3 (grrin3
an try, .8 -plm

rrizrm +NI .v
nrin gun .3 (rn3n) -13n 11,=2 r131)b .2 ??Dimn 1717 rpri .1

(111,137b) 7,3)7b (n-nn3) -nn3 or.mb) -P3b trr, %WV! .4

1110105 IN 1713171p17 (rn3in1) 13,351 UN .7 ( M 1n-13) 1711n-rn prittM .6

a1r7or33 (tr-ins) 3-117 rarrat .8

Level III
On Level III the focus on reading is appreciably increased. For

this reason, topics correlated with the reading may be included in
this phase of learning. It is recommended, however, that conversa-
tional practice be continued during this stage to develop something
approaching proficiency.

Topics for Conversation. The topics in Level III broaden the base
of experience to include the realm of ideas as well as concrete situa-
tions in which identification, action, and interaction are expressed.
In order to develop an ability to exchange ideas, however simply, as
well as to procure goods and services, the areas of experience below
are suggested. The dialogs or conversations develop some of those of
Level II in greater depth, and are practiced in the past and future
tenses after the present tense has been mastered. Props might be
utilized. A selection of expressions might be included such as the
following. The examples given in parentheses indicate type of mate-
rial that might be included.

Relate persons to each other for the purpose of engaging in the ac-
tivity. (Making the appointment, meeting, going someplace together)
Ask directions for reaching a place.
Describe the actions needed for using means of transportation.
Name and describe the essential elements of each activity. (In the
theater: the usher, the program, the seats; at the library: the type of
book, librarian, borrowing)
Exchange opinions on various phases of the activity.

("ID (n-nna) TOO yam. ."R5D3 70110 ;r1D7 Nynff)
Procure goods and services.
Express regret, sympathy, appreciation, agreement, disagreement,
surprise.

wzto rx 02 einim rem .(rm7ar3) -man .Trsh m

,am ran !%23n ?tv, rrra ? IlbtO :317 "IY ! ',wpm .(1r3mor3)
517 (n-il7Dxr3)
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Express social amenities. (n=uh rtwp==)
Express interpersonal relationships- orn="1 ,rrat ,nrma

Use of first names; on-Ppl
Express leavetaking at the end of the activity.

MO I:111M 1171,-11 ortn talya ; =-; lay= ; L111711/ I 111:1111711, ;112-1=)

The Topics
connorl mvirm .vi

tv-aa= .5 toaunt mm-; 1,124 .4 ',SWIM .3 ,vro? rwa= .2 1= mart= .1
MUM .9 (1:21131=101tVT) n=r1r1 113r111= .8 p'rT 113t111= .7 11,11r111= .6 Itrin

.G-rp rpm= Ito 11-1yln= nizmn .11 '07K-itr, 1:1-11DO .10 nmyrin

,1112111 44n .v8
murtrirt Troy .5 111nt1 .4 ?urn= -rip .3 01-1DO man= .2 r1r1D13= .1

pny TIDO 1R vatc .8 ,-my 71r1-1, 1a llny .7 yla'mp= ltt imam= .6
1313D .11 n,=c1c r1DOR .10 nriyn ;1R11 .9 OPR-1W, mn=u, Tim/

."n1=-Irrn

Topics for Oral Reports. Since a fusion of skills is desirable at this
stage, brief oral reports by individual students on topics arising from
or inspired by their reading might also be made. Reports on subjects
required by individual schools might be substituted for or added
to those below.

The topics listed are intended to suggest areas which might give
pupils practice in sustained speaking on a subject in which expres-
sions of high frequency might be utilized. The topics might be selec-
ted by individual pupils. To obviate error in reporting, the teacher
might provide some leading questions whose constructions might be
employed in the sentences of the report, as has been customarily
done for written composition. A question and answer period, how-
ever brief, might follow the reporting. Pupils might prepare simple
questions to be asked of the student reporting, such as:

? Irnwlyn 111Z3 ;In= ?1371 1?,R= ?`11213 r1DIN

To give pupils repetitive practice in questioning, four topics on
biography and three on story narration are suggested.

SUGGESTED TOPICS FOR ORAL REPOR1S

--11=1 .3 Onta rat IR) 1:213-11Dn rtn WM .2 emy 71-11 trtt .1

palm li-113 .6 11122-1Pw 1,337n ',DO .5 Innup= ;1=1Wr1 MUM .4 ncrem
.,n'mpw mann .8 TrT nano .7 ,nnro

39
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Level IV

In Level IV, much of the audio-lingual expertence of pupils will
arise from the discussion of reading material and from their in-
dividual interests. Questions, answers, and oral reports on the read-
ing, the presentation of plays, the recitation of carefully prepared
selections of prose and poetry of literary merit, and the preparation
and production of assembly programslong excellent and valid ex-
periences at this stage of learningare continued.

The reading of newspaper and magazine articles should be fol-
lowed by a brief question period in which the teacher questions
pupils on the important features of the article. Pupils should be abIe
to comment on the article read.

An extension of audio-lingual experience into topics on civilization
is recommended. The topics in Level IV are intended to suggest to
teachers areas of civilization on which oral reports might be made by
individual students. These reports will be correlated with their read-
ing of civilization materials. The overview of topics is suggested to
familiarize pupils with the salient features, of the civilization in all its
major aspects so that pupils may terminate their course with a bal-
anced understanding of the foreign people and their culture. It is
recommended that these topics be treated in the foreign language by
pupils so that pupils will become familiar with the words and ex-
pressions most important to each aspect and use these words audio-
lingually.

The aim at this level of learning is to prepare pupils to speak to a
native on several topics in terms of Israeli cultural patterns. Many
expressions referring to aspects of contemporary civilization are not
found either in classical or contemporary literature. The reports
should be brief and in simple language, but they should crystallize
and consolidate important facts and the words or expressions used
to convey them.

The reports should emphasize those features important to the
contemporary scene, either in fact or in effect.

The oral reports might be followed by a brief question and answer
period on the salient features of the culture, especially those which
involve terms pertinent to cultural or social institutions. Pupils might
be supplied with questions in written form, or they might supply
their own questions. On the topic "Education," for example, pupils
might prepare to ask such questions as:

4 0 r,
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nx 11TM= ton -mo rpn flP ,"110171 -mon l n tr,b ott
?1,11?3,12

1n,thwron ris-myn nolno nmem oin no
?-irn,n =inn rapon ,-pryn ii

?mum psom ir ff-nnn ;Ty* ,nol
Questions which cannot be answered by pupils reporting might be

made the object of special study or their answers might be supplied
by the teacher. Pupils might take notes in Hebrew and be responsible
for the answers they receive.

One of the objectives of foreign language study i to develop an
understanding of the basic beliefs and values of the foreign people as
manifested in their interpersonal relations, their individual pursuits,
and their social institutions. These beliefs and values, already pointed
out during the course, might be emphasized and consolidated by the
teacher at this point. It is not expected that students will discuss these
beliefs and values in the foreign language. It is important, however,
that the teacher clarify as far as possible the psychological wellsprings
from which interpersonal relationships, pursuits, and institutions
arise: the basic convictions held by members of the society as a
whole, as manifested in their way of life. Some of the basic social and
personal values of the Jewish people are mentioned in the chapter on
culture and civilization.

The Topks
5wiert+z tmtrion m11mr,

nil .4 511mi,n -11"Mr1 .3 Ih1VI171 Irtn 1:1121Y2 .2 nnovon "rt
nonn Imo* trnwri-orn trAnn .6 128-1117n r.),M11:01 ii,'2ntin .5

rnylin .9 ainsn .8 "now, 'np 'Iv nu; .7
r+58-itrm morn rmt4r1

1"191t1
(1,17:1

.X

titti ViX1 how, "rIM3 .2 ,-myn owl vim tlymvn rrarnton mblpn .1

.r13"Ibri ,n-rn 7110-1P173,1r1 tr1110.1 .4 IlInvin =rem .3

intitam rrim T2tr 1244t7Zt7Zr1 tv+mrn ri+Dualtram .x,
trnvilbn In) rnrevrtm nvynn .2 ',war rim tni mot-1111mm .1

npioynn .5 n-n:nrin .4 (rorpwril rineron) run znrin .3 (tprinvn
(trim rap rit vat ,tonmn myispt ,5y) trommi

mreranbc rnamrn rninm nr:m frrtrrm fr+hrite+rt rittzutm vzn .xii
"141110,1071 11,111111,111 4544rIznArt

rilivn .3 tr ninto ti,nunn trx,:a .2 mODITZMI 4=1' ,ritvn x11:10 .1

nibmn v73D11 .5 =Km r.rman -ani .4 mn*Ityym r1an1
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ct,T71-T1 n'9312,,P1 nram 'Trim .7 rompml romnri rt,e711 ,t:PlIttl .6

remln ,nT7npri ,17373 .9 .rnainm my" ,r-Tpirn /ffzrin ,3TV1D .s

riurinm np,riyn nririnti ,ri,n3yri rem ,zini .10 1:1,DM3M1

)ttlt1/, ,13-t3 1:1,,pinn .12 rnanzirn 371m1 temn innur 417111 .11

rontri ,Iman .14 12,m1 -Ty tr73u1 11i rmu-vvi 1" arm ,np In .13
.r071131 11,33

Levels V and VI

The topics in Levels V and VI should be correlate:I closely with
the reading material. The lives of authors, the content of literary
masterpieces, the motives and actions of literary characters, the
themes of reading selections and the significance of literature in deep-
ening appreciation, and clarifying the universality of experience
should be the prime focuses of the audio-lingual as well as the reading
experiences.

At this level, conversation should be reviewed and expanded;
esthetic and intellectual experiences should be included. The latter
may take the form of the recitation of fine pieces of prose and poetry,
the production of plays or dramatic sequences, the composition of
original dramatizations of prose pieces or poems to be followed by
their presentation in class or to the school, the discussion of important
points of literature, the reporting of the lives of authors, gle sum-
marizing of stories, or the oral composition of themes relating to the
reading. These should comprise most of the audio-lingual experiences.

Some suggestions for audio-lingual experiences in literature are
given below. These may be replaced by or added to topics selected
by the teacher. Pupils should be required to make a report on at least
three of these topics, or on similar topics selected by the teacher.

An extension into the realm of music and art may help enlarge the
esthetic experiences of these pupils. To this end, some topics in these
areas are suggested. The vocabulary for these reports might be ob-
tained from the reading of some of the fine material on art and music
produced by Israel in the form of books and magazines. This vocabu-
lary should not be technical, but should include some of the better
known terms which are rapidly becoming universal such as:
to-port ,,m1 grum sremp ,11M1711 ,1721, .111713112 4:114) xi= ,71,1T7'm

.niin .rop Anom t!,Tvi-m 4:171-Tz
Reports on science by interested and qualified students might

follow the same general plan as these for art, music, and literature.
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(ronrm 7,n1 n-npn '11YT (3) rosnn (2) 7114,2-171 (1)
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iltvino .5 V2111 .4 rev npnrin .3 mritt .2 np,ny nroln .1

rrentrini 71trOinIIIC row, riptree, mrTrip .6

riVii,1221011 trcm env: .iv
now= roimmi avsn,n ,rorna .2 171VIVPM rolreri 11o71 o2 ritann .1

OVV12 alirrn .3 rinvm nutivrt maim ntrIn mown ,Irmun /11-thn
=main rtIti7 Vint 4 1vn

Conversational Experiences. A continuafion and expansion of the
conversational topics of Level III sufficient for travel experience is
recommended.
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Patterns for Drill

Purposes and Types of Pattern Drills
The use of the pattern drill is recommended to prepare pupils to

speak and understand the foreign language without recourse to gram-
matical dissection and translation. The pattern drill, when properly
constructed, facilitates the assimilation of structural points through
use and provides a context for the practice of vocabulary. Auto-
matic responses are developed through using the drills with varied
vocabulary and by manipulation of the variations of structural items.

Some patterns and their use in group memorization and practice
are found in the chapter entitled "Speaking." Additional patterns
and an elaboration of those already outlined will be supplied in this
chapter. Suitable pattern drills are now commonly found in all ap-
propriate modern texts. However, experienced teachers may com-
pose their own pattern drills to suit their purposes and needs.

Audio-Lingual Presentation and Practice. Patterns for drill, some
of which have customarily been presented in written form, should be
used audio-lingually throughout the course wherever possible. New
structural points and vocabulary should be presented and learned
through patterns audio-lingually as far as practicable. Structures and
vocabulary which are already familiar should be practiced through
pattern drills in reinforcement exercises.

Structure Through Use. Structure can be taught and practiced
audio-lingually through pattern drills instead of through analysis,
description, dissection, or translation. In this way pupils learn the
language itself and not merely about the language. The pattern drills
provide for (1) the audio-lingual learning of new forms on the pat-
terns of the old or familiar forms, (2) the audio-lingual practice of
familiar forms in different combinations. In this way language is
learned by use, similarities ate stressed through repetitive practice,
new forms are learned through analogy with familiar forms, and
grammatical explanation and analysis are minimized.

What Is a Pattern Drill? A pattern drill is one in which the pattern
given pupils audio-lingually is repeated audio-lingually or is changed



audio-lingually into a variation of the pattern by the pupils them-
selves. The form given pupils is a meaningful pattern of speech; if it
is changed, the form to which it is changed is a meaningful pattern
of speech. The pattern drills may be written for pattern practice after
they have been audio-lingually mastered. The changes follow a logical
sequence resulting in the control of structure and vocabulary through
use.

Pattern drills to present new material or to practice familiar ma-
terial should be constructed with the following principles in mind:

The drill should include as much of the tezt material as possible
(vocabulary, model sentences, cultural content, situational context).
The drill should be contextually oriented.
The drill should be structurally oriented. (a) It should conceniraie
on one structure, or (b) Where several structures are involved, there
should be a consistent pattern of change (as in the "series" or
"progressive" drills).
The drill should provide for sufficient practice to result in a grasp
of the salient points of vocabulary and strucWre drilled.

Pattern Drills for Practice or Presentation.* A distinction must be
made between pattern drills for practice and pattern drills for
presentation. In patterns for practice, pupils drill already known
forms or vocabulary in different combinations. In patterns for pre-
sentation, pupils learn new structural forms or vocabulary. Various
types of pattern drills listed may be used for practice or for presenta-
tion, depending on the type of drill chosen and on the previous knowl-
edge of pupils.

Pattern drills for presenting new structural points may include:
Repetition drills (which may also be used to present vocabulary)
Restatement or relay drills (Directed dialog. See page 22.)
Transformation drills
Replacement or substitution drills
Integration drills
Expansion drills
Contraction drilis

Pattern drills for prA;:e my include all the above, plus:
Patterned response drills., in question and answer form
Progressive ddlls
Drill in rejoinder-respee

The titles of many of these drills are taken from Language and Language
Learning by Nelson Brooks. MLA Cooperative Project. 1959. Harcourt Brace
& Co., 1960.

45,0 Yr:
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Sabstitutioa in a mks a patterns
Combined substilvdam and trawrformadon drilhi
Compktioa *Ur
Translation dries
Variation drills

Coantreedsig the Drills. In the construction of drills, the most im-
portant consideration of the teacher should be the primary function
of the drill. Teachers must decide whether the drill is to be used to:

Present a aew point of stnschre or new vocabulary, or
Drill sructures sad vocabulary already familiar.

In presenting new points of structure or vocabulary, it is important
to remember that:

New vocabulary is introdeced through repetidos drills.
New structural points may be fahroduced through various dribs.
Mills designed to resew new structural points must show the
fauctioa of the forms to be learned.
Cray one new wroctural pant is se be intrudapced in a dr& "The
(image from the pattern svpplied by the teacher to the pattern given
by the student should involve ouly a single charm
Pupils should be given sufficient drill in one form of the strectural
Item (exempla to) before golag on to the sod form of tbe Item
(example: no). The examples given in the drills on the following
pages are not exhaustive eaough for clam presentation; they me sug-
gestions for drill construction.

Condocting tbe Drills. In conducting the drills, especially in pre-
senting new structural items, teachers should make sure that all
books arc closed. The pupils are directed not to use English. The
teacher may give the English equivalent of what she is about to say
in Hebrew, if she feels it is necessary to do so.

I. The teacher gives one or two examples of the original pattern
and its vatiant which the class repeats.

2. The original pattern in the left-hand column and its variant in
the right-hand coluam may be written on the board, but they should
be erased as soon as they arc fixed in pupils' minds.

3. Pupils must be told (a) the type of change to be made and
(b) how to make it.

4. When pupils have grasped the principle of the change, the
teacher gives only the form in thc left-hand column. Pupils, in-
dividually or in groups, are required to give the form in the right-
hand column.
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5. When pupils falter, they should be prompted by the teacher,
preferably in a "stage whisper."

6. The number of sentences given pupils will vary with the struc-
ture presented, the ability of pupils to re:pond and the items needed
to secure COVerage.

7. A grammatical explanation is tf. oiseliy before or after the
drill, depending on the degree of gy truLid Cz :al difficulty. For roost
structures, the explanation is even aft.; Coe untial drill when pupils
have grasped the point. The drill is then resumed. In complex forms,
a brief explanation might be given before the drill.

Selecting 61re Drills. Careful selection of the type of drill is im-
portant to fix thc patterns clearly. Teachers might remember that:

Structural items invoMng art words, as well as vocnbubny items,
must first be presented throe; repetition.
Repetition drills of irregular verbs should be followed by or be inter.
spased with restatement.relay drills (directed dialog).
AU items presented through repetition drift sbon:3 Aso be practiced
through other drills, such as substitutiou, transformation, and hitt-
gradon drills In order to insure functional learning.
Certain structueal items must be presented through integration, ex-
pansion, and contraction drills.
Where several types of drill are combined, it is important that only
one of tbe elements be a new structural item.

Pattern Drills to Present Structural Points
In thc examples illustrating drills, only F artial drills are giver..

Teachers will extend drills to cover the points as requi'..c:,

The Repetition Drill. This drill is suitable for the t.:....r_tation of
new vocabulary, idioms, irregular verbs, and points of structure.
When a conjugation is to be initially learned, regular verbs shorld
also be presented through repetition. (See thc chapter entitled
"Speaking.")

Example 1: The use of the expression to with the personal pro-
noun 'or to denote possession

Pupil Teacher
-um '5 to -Ito +5 to

IDO 135 To 1DO 135 IV
In like manner, the second and third persons, singular and plural,

are presented.
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Example 2: Vocabulary
Pupil

rim 15 VP
p-my

DY1 1D0 .111D37 '17 t"
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Teacher
rmy vr

1D01 Ti-my
13Stl 100 rnDs; 12

Transformation Drills. Transformation drills lend themselves to
many different exercises as they involve the change from one form
of a structural item to another form, such as from the singular to the
plural and from masculine to feminine adjectives, from one type of
demonstrative adjective or pronoun to another, from affirmative to
negative, declarative to interrogative, person to person or tease to
tense for verbs. In selecting items for audio-lingual presentation,
teachers should select those items in which the changes involved are
deducible from previous experience or from the teacher's explana-
tion at the time cf the drill. For example, in the change from one
tense to another, pupils already have had the forms in repetition
drills. In other cases, such as changing from the declarative to the
interrogative or from the affirmative to the negative, the teacher's
model at the beginning of the drill should be sufficient.

Example 1: Changing to the negative

W1Rn X1K flKll (IWK) 13K Int VPIts1 TIM rIK11 13 K

trim rat +I'm te, Trxri rat In Itri

Example 2: Changing to the interrogative
nnt 15 VP tam rat 15 vp

(1M or) unnt (rn3rm) rprir ettn rat (rny-m) :3137-nl (12x or) mat
-nywn at 11yw1

Example 3: Changing to the declarative . . . the patterned response
drill

-man rat (nrtpl5) np* ,p mtn :mon rat (nnp*) not? nit
?noon nit (nnm5) npi5 (rat) nnit

nianbn rut rip* purl mtn .niantan rat np15 wan
nvean or) t nimnbn rat np1 7

n-ranbn rat Iran
Changes involving the second person, singular and plural, may be

potterned in similar fashion.

Example 4: Using the demonstrative adjecdve
raun rrrthnn aun, TIM TobtnITI

reizvn, nhtn rninz5nn n,arn, nhtn trm,b5nn

8
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Substitution Drills. These drills, sometimes called replacement
drills, may be used to present structure points when an item of one
grammatical category can be replaced by an item in another category.

Example 1: Personal pronoun objects (direct object)
1211K nttn -nnnn 11K min '3X
nnut nen, ,3K n-nnnn rut 71X1-1
onIK nxn uptinto nx NKr, nr.
pm ram ,3K trttnn fl X11 '31C

Example 2: Personal pronoun objects (indirect object)
1Dtri nx 15 (mm3) ma .13K nttni5 -loon rut (n3m3) ,3K

1DOn ng 711, (rum) Trn3
nK (7n5) on5 (n3n13) in13

tr-loon

na,m5 -loon nK (n3rm) 1m3
-5n5 ov-ioan nK (mn13) ,3K

(nrpo5n5) on,o
Example 3: Pronominal suffixes
a.
snymn K (nx or) visr tnt ,3K 3pr 1311 ythlon 5K "i5K ,31C

ni55 nuri 'am .p Int no55 ;min nx cam au=
yi351pn

(This drill might be effectively followed by the restatement-relay
drills, with such questions as:

.01251pn 7314 (rx or) -my -15,T17 1,3tui wpn
b. ?15,nryn nr. .nrob "2,ntva ton nri t =in
C.

d.
e.
f.

g.
h.

3.
1:.

023r1 "Mt?
.(7m, 57) n5sK (nnum) nil, vitt

Arrn rnol
.13 K3p Win

(rns-i) tori unm
.07p3o5 (n-roly) yam

.n,57 (nwy) /WY 'QM
(rnrni) 121n ,1K

(1no) ono 2TV3 ,n5np

.,1217 In351pn Int 15K
.5rn (ST, 5y or)53K (nnum) nun, nit

oinn 7,n1 rnm
Kv Kin

.0,51,nn r-irm (ran) o,s-i 13mx
.covittn ,3D5 (mow) /WY 'IN

.nn,nn 517 (nwil)
5rt (n-irro)

inv-no5nn nnno ,n5np
orno5nn)

Expansion Drills. In expansion drills, the inclusion of a word ex-
pands the sentence. The expansic" may change the word order, such
as in the following drill.

AD, prim 2p17, (71V) prim npy,
.tiyo pr102 npy, (0S76)(n)An-in prIVi y, n-innp

4



Contraction Drills. These drills, r
the sentence by means of contraction

.nntv (roln) tax

.nnw (rinv)
.nrnin

.11NT 1:1,1e3 x
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eally substitution drills, shorten
S.

.n,rmsn (rinln)
.nron (rinln)
znnin nc riton ,itt

.orm, rim =tr.. : 13,1721N

Patterns for Practice

In drilling forms which are already familiar to pupils, all the drills
used for presenting structural points may be used for practicing the
points. Several additional drills, not suitable for presenting structural
points, are suitable for drilling already known points or vocabulary.

Transformation Drills. Transformation drills lend themselves to
many different types of drill, such as change of number, tense, person,
and noun to pronoun.

Example 1: Changing the plural
trimly tin rpm mri
r1111M2 vi iriv tint

Example 2: Changing to the past tense
.nittn "nen rat lint .natomte2 itnn ntt (nama) inu

'in int ,nin Irix 1nt (ninn) inn

Example 3: Changing to the future tense
.nattnt0 num nx vat irm 'to nx (num irni

.,imn int -mix inn .,-)nri int Ormin) inn *int

Patterned Response Drills. Four types of drill for patterned re-
sponses are suggested to reinforce structures or vocabulary. In each
type, the answer is closely patterned on the question. The patterns
outlined below represent gradations in _structural difficulty. They
might be used sequentially for reinforcing new content.

Type 1. Questions requiring yes or no answers. In these questions,
in R12 Ellin or arm may be used.

Pupil Teacher
.irpnn» zmx nix" 77z xi, tam Armin tnnt pun .a

:alti (lrs Or) ii' p,ri * ovrInn inn Mr1IN .b

.olprinn
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Type 2. The choice question.
.(rno.,) nvntt nrata pun

ntipn (nfr.y) nvyty ono lannt
nnwn

Type 3. The cued response drill.
after the question.

.tivntt =nut ?nun
ant ?nun

ntIpn 17M (I1112117) CP'my Int

? rii"2. c wpm= r. .a
(rn'my) n*ly ono lariat .b
? row*wn 'at Ix nlawn mmpn

The cue might be given before or

?inn watt nt (3,pn77) .a
I ?nun nnut m (rir:) .b

?int (rnim, co'ny nt1P 17,14 .0
(n,y,=-1n)

Type 4. The question whose answer, closely patterned on the
structure of the question, requires the addition of content
by the pupil.
(This type of question resembles type 3, but there is no
cue.)

.1-1,1PA nnItt Inn ?pun nrart at .a
.11,W,I7WM rItlpn r7li (ra`713) crony ?(rthly) Int rimy Irti Int .b

Substitution Drills. These drills, also called replacement drills, may
be used to reinforce patterns learned through repetition and trans-
formation drills, or for substitution where the forms not previously
learned are identical.

Group I: Substitution of the same element of structure
A. Drilling the forms of 17 W, (or W,

Example:

v2 rny
r ny 11'7 1117

iv,
rny (p'7) z3D'7 (1z'7)
.vny rny 112 117

B. Drilling the agreement of adjectives
Example:

Intl NUM
Attn cp-it

.totzn 1:1,1721 '11W72

.rnttn nwl crit
(1n1,n) mum -Itt'7nn ton orrimt

.nnzn
(1n1,=) nnvn rrre7nn tt,n tr-it

.nnz=

1:1D11 rot
wit

t3Intl ;mit
TIVol cpit

(1nl,=) nIun Titimn ton nrrinat
.nnzn

win wit
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Group II: Substitution of different elements of structure
A. Changes within the basic pattern sentence
In this exercise, it is advisable on the secondary level to substitute

the same element of structure in at least two examples before sub-
stituting another element. Also, better learning is effected if the drill
is constructed so that the elements at the end of the sentence are
substituted first, beginning from the object through to the subject.

Example:
Pupil Teacher

.mon 127X17 nri 12 X .rnnn 177X17 nri 132i

31011 1772e7 ;1211 12 X

;imp rm rilmh nr1 4ax .nDip mnvi7
fl D 11111112'7 rI211 4art =17n on rnrivh

n'pn oln mrnz, 4117

.=17ri Inn mrivh (rari) n4ri larl2R max
npayn nr117 (nay") lanart .12'7&7 npayn nr117

B. Substitution of a series of patterns
Example:

.1natm (11213n) pan 41ant (nalan) pan 4aani (11130D= 11117)
.11110D=

? 111200= (limn) pan (rE) MIR min ?IMOD= (11alan) pan ow nnti calin
.1127= (npan) pan 4111$ (Ilan= ?V*

? 1117= (I13137i) (ii) ii1 t31C1

.n41=37 (n-inn) 1=T2 (1141=51 1n/17)

(n1nn) 1rin (11k) MIN 1:120
I141217

Progressive Drills. These drills involve the change of a different
element of structure at every stage.

11nn ritt Wi7=17 nr1 41-144n 11mn fl vn=17 n11 4rrnn
.trix rix tvp=17 nri Int In (Intt nt,t)

.4rut rat ran', nri 4roln (nn17)

.4rni rim lise7 (roinn) 4att on'rin--1171n 411.0

:Prix ntt tise7 (nn'nn) tnn 4art corm

ntt ',man winy ar (wny r1T)
.1trIX rat 'limp 1r2737 nt (rnep)

.111'n fl 1111110 117)737 r1T orbn rim)
Combined Substitution and Transformation Drills. In these drills,

more than one item is changed in a single pattern.
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Pupil
;"-i5 13M

.-mon (Op) pre? 13M
.cpinon (re?) triL2 rum

rriv5 rInti

Teacher
.itan -tmx

cirbor0?)
(tp-mor)

(nnu)
Rejoinder-Response Drills. In these drills, pupils are told the man-

ner in which they are to act and to use the appropriate expressions.
In initial class presentation, pupils may look at the Hebrew, listen
and repeat. If English meanings are needed, these might be supplied
orally by the teacher or in written form.
Example 1: Express politeness

.(z11-ntl ni) rian

.(-in-t pH) -in le? ',It ?MN ,nri n-nr1
.riwpnn .nro'n) (rvph) wpnt2 ,att

onn5) !to-rtx 1(np-1m rim ,IM
myn otnnz1 Ivo MI nil;

.045 rrf

Example 2: Express agreement
(Me= nnt2r) awls .pz2

(ritn non) .1,11t2
(nmz) .ntin

or-tm ,p
allt7 rv nnriti

Example 3: Express

ample 4: Express

disagreement
! te2

!r6,',111 on
!,1611, te,
.ttprr Ire?

doubt

?tz tt5 r111611 11MT

?,17X-111,, b10 nun'? "en
?Dm oz'vs, "I'm OW ;vim

?yuirra (mnr1) tonti
,rnm 1T,M) !nrrrno rthnit2 ;MD

(!173,3712

16 'M6 ,roarm

!(munI) nrzni ,M1In
.,-th lziv (tYmIt) 'nu; (tui) rim

?;121-1t (1111) flrTh

.tp-invy crs*nrt

?limo .11 IT3 D7 13,1711/11,
!IV2012 Arnnn nrim rIM6 5np rtri

.,apttion .,nsz 111 IR I'm Kiri
Example 5: Express lack of comprehension

(ir1W) ?nvi (r1x) in nt2

.G11,3n) 'Mb 11,M ,nry5o
?-in* ow rim fli r1)2

(itv7lz2pt2) viplziph (rim) rim; rin'?
1mptylp:

.1SMIlb M51 -pinyb tt5
1r,3 poyn it2 MS, ttri



Example 6: Express surprise
Pupil

lirny
tem tprr tep

Example 7: Express regret
(sriptat) ny tin Int

(ntli 7111 Trin) inut 1:1n34 mptn
!nuppn= ,nriltpo

.1/2n

.i+-mtrr 'pp IP=
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Teacher

.Trann D1D1 rinT ii
-nvynn ton

.nwpn n-myn ntt -a31 prrim

:plot rePin tort
.reply'p mn'pn nipTn vim

Arr.= rep= rrn

The Textbook in Audio-Lingual Presentation
There are at present a few Hebrew language texts for secondary

schools that follow the audio-lingual approach.* The teacher may
consult these to construct and adapt various pattern drills for the
presentation of structures in conversational context and basic dialogs,
utilizing available text materials.

For a detailed treatment of the principles involved in the adaptation
of text materials, see the section "The Textbook in Audio-Lingual
Presentation," in French for Secondary Schools or the German or
Spanish editions.

Language Laboratories
See section, "Language Laboratories," in French for Secondary

Schools, pages 73 through 79, or the German or Spanish editions.

Reading and Writing
Reading and writing "readiness" activities may be initiated as soon

as the students have gained a certain mastery of a few basic dialogs
in Hebrew, a familiarity with some Israeli folk songs, and an ability
to handle the Hebrew language within the limited scope of pattern
drills presented audio-lingually.

These reading and writing readiness activities may consist of the
following:

* See bibliography at end of this volume.

tJ
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Students and teacher place labels on pictures of things.
Teacher writes Hebrew names of students on the blackboard.
Students copy their own Hebrew names in their notebooks.
Teacher and students construct previously learned Hebrew words
or familiar phrases through the use of Hebrew letter cards (ar-
ranged in alphabetical order).

In the initial stages, learning to read and write Hebrew should present
no special difficulty.

After the reading and writing readiness stages have been set, the
students may be taught the entire Hebrew alphabet in six to eight
lessons. Other activities may be initiated after students have mastered
the alphabet, such as experience charts, making drawings with
labels in Hebrew, and cutting pictures from newspapers or magazines
and labeling them in Hebrew.

Principles in Teaching Reading and Writing
Letters and Vowel Sounds

The most economic and most efficient method to be used with
adolescents is the so called "synthetic" method, advocated by Aharon
Rosen, Israeli specialist in the teaching of the Hebrew language.
The student is taught to combine the consonants and vowels which
constitute syllables (for example, 4 = ba) instead of breaking up
the syllable into its component parts, the vowel sound AH represented
by and the consonant sound B represented by the letter n
(the analytic method).

Students can thus learn about five consonants and two or three
vowel sounds in each lesson. During the last part of the lesson, the
students can construct previously learned words as well as new ones,
for example. Aza ,i117 ,t17 1/2 .n.v2 ,ribt 7r1 :: ,:t.t
and numerous others.

Obviously, the students are also learning to read while they are
learning to write the alphabet and the various conversational phrases
and basic dialogs they have previously mastered audio-lingually. The
transition to the reading activities will, therefore, be much easier when
writing is taught simultaneously. The writing skill will help the reading
skill, but reading does not help the writing skill insofar as the initial
stages are concerned.

It is important tt.. bear in mind that the writing as well as the read-
ing activities should be made meaffingful to the learner. The teacher
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should explain unfamiliar words written on the blackboard. Written
homework should consist of writing the new letters learned as well
as words, phrases, and basic dialogs previously learned.

After the alphabet has been mastered, short dictation exercises
may be given in class, while some students are writing on the black-
board. Written homework at this stage should consist of writing
sentences previously learned: ',DC 15 TIP ;Imo -15 Iv, ,-mc

Pattern drills involving changes of pronouns, genders, and so
forth may also be used. A sentence may be given describing an
activity. The students are asked to add other activities, for example:
unin-on yrnrin ,t3p

All the letters in print and script are now written on the blackboard.
Most letters, such as: n 71 ,p ,rt ,n are similar in script
and in print and will not involve much change.

Flash cards containing letters or words in script and in print may
be used for drill. Homework may coasist of practice reading of
material previously learned such as familiar phrases, greetings. com-
mands, brief dialogs, pattern drills, etc. The homework should be
varied by assigning written work such as copying stories or sentences
in. script in the pupils' notebooks.

Mechanical reading exercises should not be overdone. Natural,
smooth, and fluent reading ability should develop along with the
other language skills as a result of meaningful, plentiful, and care-
fully graded and well-motivated reading experiences both in and
out of class. Correct pronunciation should be stressed, but the
student should have ample opportunity to hear the native Israeli
Hebrew as expressed in song, taped dialogs, etc. The teacher, who
should provide as nearly accurate a pronunciation as possible, will
provide additional opportunities for audio and visual activities which
will stimulate correct oral reproductions by the student and motivate
him to read at home, orally and silently, interesting short stories,
poems, and anecdotes.

For a more detailed elaboration of reading and writing techniques,
see sections on reading and writing in French for Secondary Schools
or the German or Spanish editions.

Reading Unvocalized Texts

There is a distinct advantage in reading Hebrew that is un-
vocalized. Since the eye movements take in whole groups of words,

56)
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more words per eye-span can be taken in when reading =vocalized
Hebrew than in rrading any other modern language. There are fewer
pauses or eye fixations when the student gradually becomes accus-
toined to reading without vowel points. At first, this may seem very
difficult. But after the student has mastered a number of dialogs,
structure forms, familiar expressions, etc., he will be able to read
these at sight without the help of vowels.

By the end of the second or third year, the student should be
able to read simple narrative passages such as short newspaper
accounts without the help of vowels.

Even at Level I, the teacher might encourage the class to read
unvoweled Hebrew through written assignments of short passages
or pattern drills. The pupils might be asked to read their sentences
from their notebooks or from the blackboard without the help of
vowel signs. When the students reach Level III or beyond, the
transition from vocalized to unvocalized Hebrew should not be too
drastic a change. The only exception would be in Hebrew poetry
or narrative passages of an advanced clr difficult nature.

Culture*

The Story of the Hebrew Language
The revival a an ancient tongue on its native soil, after being

submerged for 20 centuries, has no counterpart in the annals of
language. In the days of Isaiah and Jeremiah (800-600 B.C.E.)
the Hebrew language had already attained great heights of literary
excellence.

The tiny land of Judah, the southern part of what was once a
united kingdom, could not withstand the onslaughts of the Babylonian
invaders. In the year 586 B.C.E., Jerusalem was destroyed by King
Nebuchadnezzar. Its inhabitants were carried off in captivity into
the land of Babylonia. There they settled and were gradually
assimilated.

The Hebrew language, as a spoken tongue, apparently fell into
disuse. But the exiles still remembered the songs of Zion which the
Levites had sung in the Holy Sanctuary. They had not violated the

* For a treatment of general principles, purposes, and guides in the teach-
ing of culture, see the section "Culture" in French for Secondary Schools,
pages 101-106, or the German or Spanish editions.

,
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solemn oath they had taken never to forget Jerusalem (Psalm 137).
The same solemn oath was subsequently repeated word for word,
by the Jewish Underground in Palestine, some 25 centuries later.

In the year 538 B.C.E., a proclamation of Cyrus the Great, King
of Persia, put an end to the Babylonian Captivity. He allowed the
Jews to return to Jerusalem, but only 42,462, according to Josephus,
volunteered to return, under the leadership of Zerubabel and Joshua,
the Priest.

Ezra the Scribe, who headed the return 80 years later, in 458
B.C.E., had the Holy Scriptures read in public, to remind the people
of their contents. Aramaic, the language of the Babylonian conquerors,
was gradually adopted as the new vernacular. Even the Book of
Daniel was written, in large part, in Aramaic. But the Books of
Ezra and Nehemiah, relating the events of the return from captivity,
were recorded in Hebrew.

Thus the Hebrew language was being preserved through a renewed
interest in the Holy Scriptures. The Men of the Great Assembly,
or the Scribes (Soferim), were the first to formulate the principles
underlying the interpretation of the Written Law; that is, the Law
of Moses or the Pentateuch.

The Oral Law was passed down from generation to generation in
the Hebrew language. The vast body of the Oral Law included the
various decisions, discussions, commentaries, sayings, and legendary
material. It was finally compiled, edited, and written down by Rabbi
Judah the Prince in the year 200 C.E. The Mishnah, as it was edited
by Judah, was incorporated into the Talmud. Mishnaic Hebrew
is a classic example of simplicity, terseness of style, and clarity of
expression.

The final dispersion came in the year 70 C.E. when General Titus,
son of Vespasian, breached the fortified walls of Jerusalem and
burned the Temple, thus ending the long siege by the Romans.

The revolt that flared up subsequently, and the oppressive rule of
the Romans caused the center of learning to shift to Babylonia.
There, the famous academies of Sura, Pumbaditha, and Nehardea
produced great scholarship. But the Hebrew language no longer
served as the vernacular. Aramaic was used as the spoken and written
medium of communication.
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various tractates of the Babylonian Talmud written in an Eastern
Aramaic dialect. Aramaic was now used exclusively. It was even
used to compose religious prayers such as the Kaddish or Mourner's
Prayer, which is still recited today in the Aramaic. Similarly, civil
and religious contracts were drawn up in Aramaic. The Ketubah,
or Marriage Contract, is still recited in public in Aramaic, at tradi-
tional wedding ceremonies.

It is indeed remarkable that physical dispersion, the loss of national
sovereignty, and removal from the land of birth, did not result
in Hebrew becoming one of the dead languages. The use of various
vernaculars, such as Aramaic, Arabic, and Ladino, did not, in any
way, destroy the vitality and permanence of the Hebrew language.

With the Arab invasion of Babylonia r_nd the rise of Mohammed
(570-632), a new era set in. The development and influence of
Islamic culture provided a most favorable milieu for a unique develop-
ment of the Hebrew language and literature.

The academies under Arab rule witnessed a return of the Hebrew
language in a new type of judicial literature, called Responsa, or
"Sha'alot U'teshuvot" ("Questions and Answers").

The Talmud became a closed and sanctified book. To meet the
needs of the times, the Responsa were written to offer additional
interpretations and opinions.

The period during which the Responsa were written is known
as the period of the Geonim, such as Saadya, Shirira, and Hai. The
last and greatest of these was undoubtedly Saadya ben Joseph, or
Saadya Gaon (892-942).

Saadya was a great religious leader and philosopher who was
equally at home in linguistics. He composed prayers in the Hebrew
language. His Hebrew dictionary and his translation of the Hebrew
Bible into Arabic are classics, the works of a genius.

But by far the most brilliant period in the history of the Hebrew
language and literature was the Golden Age in Spain which flourished
for about three centuries, from the 11th through the 13th.

When the Geonim period came to an end, the center of Jewish
learning and civilization moved to Moorish Spain. There we witness
the rise of great poets, philosophers, grammarians, translators, com-
mentators, scholars, and also statesmen. One star after another
appeared, such as the poets Solomon ibn Gabirol (1021-1069) and
Abraham ibn Ezra (1092-1167). But by far the greatest poet of

50
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that period was Judah Halevi (1086-1145) "the sweet singer of
Israel." He wrote beautiful Hebrew poetry on various themes such
as love, the City of Zion, God, and Israel. Both Ibn Gabirol and
Judah Halevi were also gifted bilingual authors.

The great philosopher of the period, whose decisions and writings
in both Hebrew and Arabic influenced almost every Jewish community
in the remotest corners of the earth, was Moses, the Son of Maimon,
or Maimonides (Rambam 1135-1204), of whom it has been said:
"From Moses unto Moses there has been none like Moses." In other
words, from Moses of the Bible, to Moses Maimonides, none has
arisen to match the greatness of the latter. He was the last of the great
figures in this glorious period of Hebrew, the Hebrew renaissance
in Moorish Spain, which had a permanent influence upon the sub-
sequent development of Hebrew thought and literature. As the Moors
were being expelled from Spain, tbe Golden Age began to decline.
In its wake there followed a period of cruel persecution and suffering.

In 1492 Torquemada, as head of the Spanish Inquisition, induced
King Ferdinand and Queen Isabella to expel all Jews from their
entire kingdom. Only those who converted to Christianity were
allowed to remain in Spain where they continued to live as Jews in
secrecy. (These secret Jews, who risked death at the Auto-da-Fe, or
Act of Faith, were called Marranos.)

The day of the expulsion was August 2, which was the 9th of
Ab, the fast day commemorating the destruction of the Temple in
Jerusalem. It was also the day which ushered in a new era in world
history, for the next day Columbus started his historic voyage that led
to the discover/ of the New World.

The genius of the Hebrew language was suppressed but could not
be destroyed forever. In Provence, the southern part of France, far
removed from Arab or Christian conflicts, Solomon ben Isaac, or
Rashi, as he is popularly called (1040-1105), peacefully cultivated
his vineyard. His great contribution, however, was his commentary
on the Pentateuch and the Talmud. Rashi's Hebrew style is so vivid
and his commentaries so illuminating that students of the Bible,
both young and old, are still fascinated by him.

The Dark Ages in Europe and the Black Death and other
epidemics stifled Hebrew literary creativity, but the Age of Reason
and Enlightenment brought emancipation to the Jew, both physical
and spiritual. As the ghetto walls in Russia asicl Poland began
to crumble, the Hebrew language renewed itself once more and
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rose from the ashes and dust of the Dark Ages to new literary heights
in Jewish nationalism.

Thinkers and dreamers of a new life in the ancient homeland
arose and used the Hebrew language as their medium of communica-
tion. The Haskalah movement, or the Period of Enlightenment,
began in Germany and quickly took root in Russia-Poland which
witnessed a renewed interest in the Hebrew language and literature
but not for Rabbinic or legalistic interpretations. The Hebrew
language was to serve as a vehicle of self-expression which embodied
the new longings, the renewed faith, and the dreams of the ancient
homeland.

The first novel in Hebrew appeared in Russia in 1856, with the
title of "Ahavat Zion" ("The Love of Zion"), by Abraham Mapu
(1808-1867). But the dominating figure of the Haskalah period in
Russia was the poet Judah Leib Gordon (1830-1892).

The Haskalah writers used an artificial, euphuistic style which
was often an imitation of Biblical Hebrew. But they laid the founda-
tion for the masters of modern Hebrew prose and poetry.

Mende le Mocher Sefarim, the pen name of Shalom Yaakov
Abramovitz (1835-1917), created the classic narrative style in
Hebrew through his short stories and novels such as "The Travels of
Benjamin III," and "My Mare." ("viola,' ,-,rrnwn rnpan)

Judah Leib Peretz (1851-1915) captured the rich folklore of
Hassidic legend and mysticism in a Hebrew style of his own. The
masterful short stoms zf Peretz are gems of poetry rendered in
prose style. He might be callea the De Maupassant of modern Hebrew
literature.

The whole generation of writers following in his footsteps depicts
Hassidic life in short stories that have become literary gems. Micha
Joseph Berdichewsky (1865-1921) and Judah Steinberg (1863
1908) are outstanding examples of such writers who, like Peretz,
idealized Hassidic lore and legend.

This remarkable generation which witnessed the rebirth of the
Hebrew language and literature, produced a number of great poets,
such as Saul Tchernichovsky, (1875-1943), Yaakov Cahan (1881
1960), Zalman Shneyur (1887-1959), and David Shimoni (1886
1956).

But the greatest of all was the one whom the people cherished
and loved as their own national poet. He was Hayim Nachman Bialik
(1873-1934) who stirred a whole nation with his deeply moving
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lyric tones (To the Bird, The Talmud Student). He exhorted the
people to show a stiff upper lip in the face of common disaster
(ma-mr; inm, The City of Slaughter).

Jewish resistance groups were organized for self-defense and
protection of life and limb in the wake of the infamous massacre
perpetrated upon the Jewish inhabitants of the town of Kishinev,
Russia, in 1903. -

The prophetic mood of Bialik's Hebrew verses and his great epic
and allegoric poetry ("lxvz 'rim, The Dead of the Wilderness,
"untri ii5nm, The Scrolls of Fire) uplifted and inspired the people,
whom the poet loved with an undying love. Many of Bialik's folk
poems were put to music and were sung by young and old; vvhole
passages from his sensitive verse were recited from memory. (For
example, "reyon len Ern= 145,, ;Pp 07 w',,, and many others.)

A whole generation of contemporary Israeli poets have come under
the spell of Bialik's poetic genius. The following are but a few of
the many recognized and talented Israeli poets: A. Shlonsky, Sh.
Shalom, Y. Lamdan, and N. Alterman. To be sure, one must not
overlook the gifted novelists and short story writers who have sprung
up in contemporary Israel, such as S. Y. Agnon, the 1966 winner of
the Nobel prize for Hebrew literature; M. Smilansky, J. Bur la, HR72z,
E. Steinman, Kabak, and others.

A contemporary of Biala, a master of the Hebrew language in
his own right, was Ahad Ha'am, or Asher Ginsburg (1856-1927),
the Hebrew essayist par excellence, who created a classic style of his
own in his philosophical essays on cultural or spiritual Zionism, as
opposed to the practical or political brand of Zionism.

Ahad Ha'am's vision of the resettlement of the ancient homeland
was predicated upon a spiritual and cultural transformation on the
part of the Jewish people. Palestine, as it was then called, would
serve as the spiritual and cultural center ('rrr-I '0172) for all the
Jews in the Diaspora.

The Revival of Spoken Hebrew
The miracle of reviving an ancient language on the ancient home-

land was accomplished practically singlehandedly by Eliezer ben
Yehudah (1858-1922). For 40 years he worked on the herculean
task of writing the first Thesaurus of the Hebrew language. At the
same time he dedicated his entire life to making Hebrew the spoken
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tongue of the common people, the language of the marketplace,
business, and the schools. His children were the first Jewish children
in 2,000 years to hear the Hebrew language as their mother tongue.

As a young man, while in Paris, Ben Yehudah had decided to
study medicine. But his mind had already been occupied with an
"idée fixe," to settle in Palestine and to use no other language but
Hebrew. To accomplish this, many new words had to be created.
Thz first word he created was the Hebrew word for dictionary, which
at that time was a compound word 1:PT772 1D0 (book of words).
Ben Yehudah, however, struck upon a brilliant idea. Why not take
the Aramaic ending rt (often used in the Talmud) and the word
rem, thus creating the modern word for dictionary: TiT722. Similarly,
the word for airplane was invented by taking the common Hebrew
word for "air" -p.m and combining it with the same ending, giving
birth to the new word Ti-pv "airplane." Hosts of modem Hebrew
words were created such as the word for soldier, which existed in
the compound form as "a man of the army." The modern word 17,n

was taken from an existing word meaning strength or courage; the
feminine form was easily derived as riTn-r.

Little did Ben Yehudah dream that about a half century later the
word would come to life when young girls in Israel joined the
Haganah fighting force.

For many years, Ben Yehudah published a Hebrew newspaper
,m2rT (The Deer) where the newly coined words and animated
discussion, very often leading to controversial issues, would arouse
animosity of a high degree.

During his lifetime only five volumes of the dictionary were
published. The last volume was published almost 30 years after his
death. Ben Yehudah had examined many rare manuscripts and
documents in the world-famous libraries of Oxford, Paris, Berlin,
and Rome. For some time he even worked in the 42d Street Public
Library in New York City, collecting thousands of notes dealing
with ancient Biblical, Talmudic, and Medieval Hebrew words, many
of which were revived to fit the needs of modern times. The Hebrew
Language Academy, formerly the Hebrew Language Council, orga-
nized by Ben Yehudah in 1890, consists of outstanding Israeli
scholars and writers who make the formal and important decisions
as to the creation of new words to meet daily needs. When Israel
launched its first rocket, it was named ?7,r, which is an old Hebrew
word for meteor. When a new immigrant decides to change his name
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to a new Israeli name, the Language Academy is ready to offer its
help in finding the suitable Hebrew equivalent. Separate dictionaries
have been published containing specialized vocabulary in the fields
of medicine, agriculture, military science, athletics, electricity, and
the culinary arts.

Eliezer ben Yehudah triumphed over all Israel. Hebrew is the
official language of Israel, along with Arabic. Every "Sabra" (a
popular term designating a person born in Israel) speaks Hebrew
as his mother tongue.

The Hebrew language and literature today, despite many innova-
tions, slang words, and modernisms, is steeped in ancient sourcesthe
Bible, Mishnah, and the Talmud. Aramaic has had the greatest
influence on the Hebrew language, since Aramaic became the ver-

:: nacular of the Jews in Palestine as well as in Babylonia (after the
first exile in 586 B.C.E.) Even in Hebrew literature Aramaic had
made its inroads. Parts of the Book of Ezra and the Book of
Daniel were written in Aramaic. The Babylonian Talmud, completed
in 500 C.E., was written in Aramaic.

Ben Yehudah's Thesaurus is really a multilingual dictionary of
ancient and modern Hebrew with translations of each Hebrew word
in French, German, and English. This monumental dictionary
contains references in Arabic, Assyrian, Aramaic, Greek, and Latin.
For each Hebrew word or expression there are numerous allusions
and references culled from Biblical, Talmudic, medieval, and modern
Hebrew literature.

Israel: The Land and Its People
The tiny land of Israel and its people has had a long and varied

historical experience extending over a period of 4,000 years during
which it developed a unique language and culture which have had a
great impact upon Western Civilization.

It was Abraham, the first of the Hebrews, who decided to leave
his place of birth in the Land of the Two Rivers, Mesopotamia, in
search of the Promised Land- After wandering through the land
of Canaan, as it was then called, Abraham finally settled down with
his kinfolk in the City of Beersheba, north of the Negev. Today,
Beersheba, Capital of the Negev, is a thriving city with a population
of 67,500 (1967).
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The Land of Promise lay at the crossroads of three continents
Asia, Africa, and Europe. It is no wonder that many a world
conqueror was tempted to invade the land and incorporate it into his
empire.

More often than not, these invaders laid waste to the land with
fire and sword and carried the people off into captivity.

The most significant turning point in the history of Israel occurred
when Israel acquired the status of an independent state, on May 14,
1948, not quite 2,000 years after the Romans had destroyed its
national sovereignty in the year 70. Israel's western coastline
stretches along the eastern seaboard of the Mediterranean, near the
meeting point of Europe, Asia, and Africa.

After the six-day War of June 1967 between Israel and the
United Arab Republic, Israel's boundary lines were radically changed.
In accordance with the cease-fire agreements of June 1967, Israel's
area within the cease-fire lines (totaling about 35,000 square miles)
extended from the hills of Galilee and the Golan Heights in the
north, to Sharm el-Sheikh, at the tip of the Sinai Peninsula in the
south. The Gaza Strip on the southern shore of the Mediterranean
and the western bank of the Jordan River, including the Old City of
Jerusalem and the surrounding area, also became part of the new
boundaries. To what extent these boundary lines will become per-
manent depends, of course, upon a permanent peace treaty with
the Arab states, establishing recognized and secure boundary lines.

Except for its western coastline on the Mediterranean, Israel is
surrounded on all sides by Arab states. On the north, it is bounded
by Lebanon and Syria; on the east, by Jordan and Syria, on the
southwest, by Egypt, and on the southeast, by Saudi Arabia.

At the southern tip of the Negev, is the strategic part of Eilat, the
Red Sea port in King Solomon's days. ("And King Solomon made a
navy of ships in Ezion-geber, which is beside Eloth, on the shore of
the Red Sea, in the land of Edom." Kings 1, ch. IX, 26; see also
Kings I, ch. XXII, 49.)

The modern city of Eilat, with a population of 10,400 (1967), is
a fast-growing trade outlet to East Africa and Asia. The Gulf, on
which Ei lat is located, is the meeting place of the Sinai Peninsula,
Israel, Jordan, and Saudi Arabia.

The mountainous regions, in the central part of the country, are
2,000 feet in height, on the average. From Lebanon (meaning white,
because it is snow-capped) to Sinai they stretch for a distance
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of 200 miles. Inland are the rocky, rain-eroded hills of Samaria,
Ephraim, and Judea, sloping towards the Jordan River. I-ligh
mountain ranges, with fantastic colors and vast craters below, are
found in the arid Negev, where the average temperature in July
and August is above 100° F. In Biblical times, large sections of the
Negev had once been fertile and productive. Today, through
"Operation Negev," the establishment of new towns and settlements
will eventually make the desert bloom as in the days of old.

Several valleys cut across the mountain ranges. The largest of
them, the Valley of Jezreel, the most fertile area in Israel, extends for
30 miles, from Haifa to the Jordan Valley; at its widest, the Valley
of Jezreel or the Emek, is 12 miles across.

The Jordan Valley is formed by the Jordan River which is 157
miles long. The Jordan flows southward a distance of 10 miles from
the Hula Valley in the north, into Lake Kinneret, or the Sea of Gali-
lee. From beautiful Lake Kinneret, which is 64 miles in area, the
Jordan continues its plunge southward, until it empties its sweet
waters into the thick, oily waters of the Dead Sea, or the Sea of Salt,
which has an area of 394 square miles. At Sodom, where Lot's wife,
according to the Biblical account, turned into a Pi Eal c,f Salt, the
Dead Sea is 1,286 feet below sea level. This is thz lowest spot on
the earth's surface.

The summers in Israel are sunny and warm, the winters, mild
and wet, a climate typical of Mediterranean regions. The cool summer
breeze, in the late afternoon and evening, makes Israel a land of
paradise for tourists and permanent settlers alike. Sometimes, a hot,
dry, easterly wind, the "Hamsin," or "Sharav," may cause, in some
areas, a few uncomfortable days. Throughout the summer there
is no rain in Israel. The rainy season usually lasts from mid-October
to the end of ApriL

But this beloved and ancient homeland of Israel, though it lay
barren, fallow and rocky, its soil eroded through the centuries, never
ceased to be the land of hope for the Jewish people. As early as the
1880's, a small group of young, ardent idealists left their homes and
families in Russia to start a new life that promised nothing but danger
and frustration. But in the end, their dreams were fulfilled. With
their sweat and blood, these hardy pioneers made the desert bloom
again with flowers and trees, the land again became fertile, a land
"flowing with milk and honey," as in the days of old. Relentlessly,
they cut through huge rocky mountains to make way for solid roads
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and concrete highways. Israel, a land of sharp contrasts, has extreme
variations in climate conditions as well as a population of varied
backgrounds and origins The northern part of Israel, sheltered in
thtt hills of Galilee, enjoys a cool, temperate climate. Water flows
freely down the hills around snowcapped Mount Hermon in Lebanon,
to join the numerous streams and inlets that find their way into the
Sea of Galilee, or Lake Kinneret. However, when the Jewish pioneers
arrived in Palestine at the turn of the century to tall the soil, they
faced seemingly insurmountable obstacles.

The region directly north of Lake Kinneret, formerly ;mown as
Lake Hula, abounded in swamplands, a breeding place for malaria-
carrying mosquitoes. Nightly raids by hostile Bedouins contributed
their share of hardships and heartaches that often ended in personal
tragedies and disillusionment Eventually, the entire area of swamps
and marshland, including Lake Hula, was drained, redeeming
hundreds of acres of sunken soil now made fit for fertile farms.

After Israel became a state, the entire area in the Galilee, the
Emek (Valley of Jezreel) below the Jordan Valley, and the coastal
plains (stretching for about 120 miles) with their mild, pleasant
Mediterranean climate, bloomed forth and developed into prosperous
settlements and agricultural cooperatives.

As one leaves the cool, green hills of Galilee traveling southward
past Jerusalem, a city nestled in the Judean hills, one reaches Beer-
sheba, the capital of the Negev, a distance of 120 miles from the
starting point.

Upon leaving Beersheba, one enters the vast wasteland of the
arid Negev. Here and there a few sparse settlements are found such
as, Arad, Dimona, and Sde Boker, where the former prime minister
of Israel, David Ben-Gurion, made his home.

Past Sde Boker, which is about 25 miles directly south of Beer-
sheba, there is hardly a sign of life- Occasionally, one may encoanter
a wandering Bedouin tribe, pitching its black tents, in search of a
patch of parched pasture for its camels, sheep, and goats. The chief-
tain may invite you into his tent for a cup of black coffee followed
by sweet tea.

For miles and miles around as far as the eye can see there is not
a sign of a human settlement. You are now deep in the heart of
the Negev, overcome by the tropical heat of a blazing sun, and awed
by the sight of deep, gaping craters, a mile wide, and huge pillars
of rock, called the Pillars of Solomon, nen/ ,-nrly. The fantastic
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colors of the desert mountain ranges blend with the strange, scenic
beauty to create a breathtaking view.

Natural Resources

About 56 miles directly south of the Ramon Crater is Timna,
where King Solomon's ancient copper mines were discovered by
Professor Nelson Glueck. Today, with modern methods of copper
mining, the Mines of Timna are operated again. Each day 2,500
tons of copper ore are extracted. The 5,000 square mile Negev
region with its imposing mountains and pillars of Solomon yields
many kinds of minerals: phosphates and manganese, sulphur, mica,
chrome, granite and marble, gypsum, and glass sand. These products
are now exported to East Asia and East Africa through the port of
Ei lat on the Red Sea.

At Sodom are the famous Dead Sea potash works, which produce
vast quantities of potash, asphalt, bromine, magnesium, and common
salt.

Oil wells and natural gas were discovered in the northern Negev,
at Heletz and Ashkelon, in 1955 and again in 1963. Israel's oil-
fields are expected eventually to yield 12 percent of the country's
oil consumption.

The Jordan River Project

The waters from Lake Kinneret and the Jordan River are being
transferred 65 miles through conduits from the north to the central
and southern regions to cultivate the vast areas of wasteland. The
unified water plan, when completed, will form a country-wide irriga-
tion system linked together by the Lake Kinneret-Negev central con-
duit.

Desalting Water from the Sea

Various plans have been proposed by Israeli scientists to desalinate
water from the Dead Sea. The pioneer in this field is Dr. Alexander
Zarchin. However, the Negev Institute for Arid-Zone Research at
Beersheba is still experimenting to determine the most economical
methods of desalinating water on a large scale. It also conducts re-
search in the large-scale utilization of solar energy for the operation
of water-heating and refrigeration units.
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Atomic Energy

The Atomic Energy Commission advises the government of Israel
on nuclear research and development. There are two such research
centers in Israel, the Sorek Nuclear Research Center and the Negev
Nuclear Research Center.

The development of hydroelectric power and the utilization of
the sun's energy and atomic energy may yet transform the entire
Negev into a blooming paradise that would sustain several million
People-

Industry and Export

Citrus fruits (mainly oranges) and citrus juices are Israel's number
one export. Second in line are cut diamonds. The center of the
diamond industry is Nathanyah on the Mediterranean, north of
Tel Aviv. Other major exports are textiles, wearing apparel, cement,
plywood, rubber tires, motor vehicles, drugs, and chemicals. Israel
today is approaching the half-billion dollar mark in exports.

Israel's success in solving its industrial and economic problems by
means of scientific knowledge and technology may prove to be a
real boon to the entire Middle East and other underdeveloped
countries in Africa, Asia, or elsewhere. Modern farms, beautiful
orchards, cooperative settlements, and urban centers have sprung
up throughout the land of Israel in a relatively short period of time.

The State of Israel has succeeded in the course of a little less than
two decades in absorbing and integrating into its economy one
million immigrant Jews. The Jewish population, on the day Israel
became a state in 1948, was only 650,000. Within two decades, the
population quadrupled to about 21/2 million.

As soon as the British surrendered the authority of their mandatory
government in Palestine (1922-1948), a stream of refugees and
displaced persons from ravaged Europe began to pour into Israel.
Hundreds of thousands rashed into the new homeland to start a
new life. Another half million refugees poured in from north Africa
and from Arab countries like Yemen and Iraq. Eventually, the wave
of immigradon receded. But the "ingathering of the exiles" still goes
on. Israel still receives about 33,000 new immigrants each year.

It is interesting to note that, toward the end of the year 1967, the
non-Jewish communities in Israel numbered about 385,000, 14
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percent of the total population. Of these, 72 percent are Moslems,
20 percent Christians, and 8 percent Druzes and others.

The Israelis who live in the cities have practically the same interests
and habits as any modern individual living in an American or
European cosmopolitan center. A common form of relaxation is the
moving picture theatre. American films are especially popular. Tel
Aviv-Jaffa, a thriving metropolis of nearly half a million people,
is the largest city in Israel. The Central Bus Depot rrizinri nr
during rush hours is as busy as Times Square.

Tel Aviv is not only the cultural center, but with Lydda airport
nearby, it is also the main commercial and publishing center. On
Dizengoff Street, one notes the most up-to-date and elegant shopping
centers displaying a variety of goods and articles of clothing. Side-
walk cafés, in European style, offer refreshments. Tel Aviv, the first
modern city in Israel, was built on sand dunes in 1909; but now its
beaches, theatres, cafés, and numerous educational and cultural
facilities are the delight of the foreign tourists and native population.

Tel Aviv houses The National Habimah Theatre, the Israel
Philharmonic Orchestra, and the Opera Theatre. Tel Aviv also has
a university and schools of law, economics, and accounting. Near
Tel Aviv, at Ramat Gan, is another university called Bar-Ban, with
a campus of 14 buildings and student body of over 3,500.

Jerusalem is in sharp contrast to Tel Aviv. The old city with the
narrow winding streets, the Wailing Wall, the original site of the
Hebrew University on Mount Scopus, are all now again accessible to
the Israelis. They are now part of Israel, as a result of the 6-day
Arab-Israeli War in June, 1967. The new and the old city of
Jerusalem are once again united. The new city of Jerusalem has the
magic of the old city, insofar as the location and favorable climate
are concerned. Jerusalem is surrounded by hills. The late afternoons
and evenings, even during the hottest part of the summer months,
are delightfully cool. The dry air, the gentle breeze and the clear
night sky studded with stars, all tend to create a feeling of exotic
mystic beauty.

Jerusalem, like Tel Aviv, has the most modern, air-conditioned
hotels; some equipped with swimming pools. New stone buildings
are going up providing ample space and even central heating to the
apartment dweller willing and able to pay the price.

The ciiy of Jerusalem is the capital of the state of Israel. It was
also the ancient capital of King David, about 3,000 years ago.
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New structures are always being built, not only in Jerusalem itself,

but throughout Israel. The new Knesset (Parliament) Building was

completed in 1965. Right after the War of Liberation (1948), the

new Hebrew University was built on the outskirts of the city at Givat

Ram. The University (12,000 students), the only one of its kind in

the entire Middle East, offers degrees in the liberal arts, science,

medicine, dentistry, law, agriculture and the social sciences. In

1960 at Ein Kerem, the Hadassah Medical Center was dedicated to

provide both undergraduate and postgraduate research facilities. Its

hospital has 530 beds. Nearby is a small synagogue with beautiful

stained-glass
windows, 12 in number, created by the world-renowned

artist, Marc Chagall.
During the tourist season, hundreds of eager tourists climb Mount

Zion which, according to tradition, contains the tomb of King David.

In a nearby building, a memorial chamber for Jewish martyrs has

been dedicated. This is not to be confused with the Yod va-Shein

structure which lies beyond Mount Herzl, located on what is known

as Har Hazikaron (Mount Memorial). The austere and impressive

structure, dedicated to the memory of six million Jews .destroyed

during the Nazi holocaust, is an unforgettable site. An "eternal fire"

flickers over the names of concentration camps and extermination

centers. Many non-Jews who risked their own lives to protect and

save Jewish lives, have been honored at impressive public ceremonies.

The structure houses a permanent exhibit and a library containing

the largest collection of documents in the workl dealing with the

Nazi holocaust.
The new Israel National Museum, one of the world's first in

architecture and design, was dedicated in 1965. It contains the Billy

Rose Gardens, an outdoor museum of modern art and sculpture, the

buildings housing antiques of prehistoric and Biblical days, the

Bezalel Art Museum, and a dome-shaped structure now ztri

(Shrine of the Book), housing the seven Dead Sea Scrolls and the

Bar Cochba Letters.

The museum also has a branch dedicated entirely to art instruction

and appreciation in the tradition of the Bezalel Art School.

Jerusalem has its blighted areas, too. The Meah Shearim Quarter

houses mostly the poor, ultra orthodox segment of the population.

They dress in the old East-European Hassidic style and devote them-

selves day and night to religious studies and prayers. Their language

of instruction is the Yiddish vernacular and their pronunciation of
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Hebrew prayers is Ashkenazic. But in their Hebrew conversation
they use the modern Sephardic accent.

Jerusalem, like all of Israel, is full of contrasts. In the Meah
Shearim Quarter there exist innumerable synagogues for Yemenite
Jews, Sephardic, Ashkenazic, and Bukhara. Early Friday afternoon
all traffic and business transactions come to a standstill. The Sabbath,
ending at sundown Saturday night, is the official day of rest in Israel.

With its population of over 195,000, Jerusalem's industry includes
modern printing presses, the largest shoe factory in the country,
pharmaceutical and chemical plants, textile mills, and pottery works.

The city of Haifa, Israel's main port on the Mediterranean, is the
second largest city with a population of over 207,000.

The city is composed of three levels. These are the port section,
which is the downtown area, the central section known as Hadar Ha-
Carmel, and the very top of the town, a thousand feet high, the Har
Ha-Cannel where the more prosperous homes are located. The luxuri-
ous Hotel Dan is located on Har Ha-Carmel near the "Carmelit," a
cog-wheel subway going from the lower city to the top of the moun-
tain. As a ship approaches the Haifa Harbor, the gold-plated dome
of the Bahai Temple and the number of Bahai worshippers catch
one's eyes. The Bahai Shrine is built of white marble. Its interior
decorations consist of precious Persian carpets. Haifa's factories in-
clude the Nesher cement works, Vulcan Foundry, Phoenicia Glass
Works, and large steel mills under control of the I-listadrut, the
National Labor Federation of Israel. Privately owned enterprises
include large oil refineries and the chemical and fertilizer plants.

The Institute of Technology (The Technion) with over 5,000
students, prepares Israel's future engineers, technologists, and archi-
tects. The new campus is located at the top of Har Ha-Carmel, com-
manding a breathtaking view of the harbor and the city. This view
is even more impressive at night as one looks down below and across
the Harbor. The shimmering lights far out in the Mediterranean
Harbor, and the city enfolding itself below in an array of fantastic
lights, transport the viewer, as if by magic, intro the legendary world
of "The Thousand And One Nights."

Stria ller cities include Beersheba, the capital of the Negev, with a
population of over 67,000, and its own university; and Ashdod, where
a new deep-sea port on the Mediterranean has just been opened
about 20 miles south of Tel Aviv. It is estimated that the new port
can handle over 4 million tons of cargo annually
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A very important port on the Gulf of Aqaba on the Red Sea is
Israel's southernmost port, Eilat, gateway to Asia and East Africa.

Other cities are Nazaret, in the Galilee, with a population of over
30,000, and Tiberias, on Lake Kinneret, with its famous health
resort containing the hot springs or thermal baths which the Romans
used in ancient times. Tiberias contains the Tomb of Maimonides,
the famous 12th-century philosopher and physician of the golden
age in Spain, and that of Rabbi Meir, known as "Baal Hanes," (the
Wonder-Worker.)

North Of Tiberias is Safed (population 13,000), a center of Kab-
balists during the medieval period. Now it attracts many tourists be-
cause of the famous Artists' Colony. Another city, famous as a fortress
during the Crusades and the Napoleonic Era, is Acre, north of Haifa
(population 32,000). The Acre fortress was once used as a prison.
Many a Jewish leader, including ..-abotinsky, was imprisoned there by
the British. Some were hanged for offering armed resistance to
British rule in Palestine during the turbulent days of 1945-47.

There is a total of 26 towns and cities. In addition, there are 50
other urban localities, 706 Jewish villages and 102 Arab villages.
About 480 of the Jewish villages have been established since 1948.

Farm life in Israel has taken mainly the aspects of a cooperative
community. The early pioneers who came in 1882 known as the
Biluyim (from the words: 1512 "0 House
of Jacob, come, let us go") established the first settlement or
Moshavah known as Rishon-Le-Zion (11125 ranti). south of
Jaffa. The settlement under private ownership received the protec-
tion and assistance of the French Jewish philanthropist, Baron
Edmond de Rothschild (1845-1935). Today, Rishon-Le-Zion is
known for its famous wine cellars. (The term "Moshavah" refers to
a village of conventional type.)

The Kibbutz (Kvutza) or communal settlement was first estab-
lished in 1909 in Deganiah, about one mile south of Lake Kinneret,
by Joseph Baratz and a few pioneers. Now it is one of the most
prosperous of collective settlements. The ideology of the IChbutz or
collective village is based upon communal living and common owner-
ship of all assets of the community. Profits are distributed equally in
goods and services according to the principle "from each according
to his means, to each according to his needs."

Meals are taken in the communal dining room. Children live and
sleep in their own separate dormitories. However, at the end of the
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working day, on the Sabbath, during holidays, and during vacations,
children spend their time in their parents' quarters. The tendency
now in the Kibbutzim is to make allowances for some individualiza-
tion. Some have given up the idea of a dormitory for children. In
others, the children do sleep in a dormitory up to the age of three,
and in still others, move from the dormitory upon entering high
school. More and more provisions are being made for individual dif-
ferences as to clothing, household furnishings, and other ardcles.

Membership in the Kibbutzim comprises 3.2 percent of the gen-
eral population. Over 80 percent of Kibbutz-born children have re-
mained in the Kibbutz. Membership in a given Kibbutz may range
from 60 to as many as 2,000.

Although work on the farm was the basic concept of Kibbutz life,
many Kibbutzim have successfully developed and profitably operate
a variety of industrial enterprises such as canning, fish breeding,
motorcycle assembly, and plywood manufacture.

Cultural and educational activities are of a high order, including
concert tours, community choirs, folk dance ensembles, dramatic
performances, and administration of a large teachers' training col-
lege at Beit Berel, near Kfar Saba, and another at Oranim, near Haifa.

Elementary and high schools are established, in some cases,
through joint efforts of a group of Kibbutzim. The curriculum stresses
agriculture and work as fundamental areas in education.

One Kibbutz, rturinn ,trnt, r2p, made up of survivors of the
Warsaw ghetto uprising, has built an impressive ghetto museum.
Other Kibbutzim have been especially active in sports such as basket-
ball, soccer, and swimming.

Even religious holidays and customs are celebrated in the Kib-
butzim, emphasizing national folldore and culture. The Passover is
celebrated in festive community style. Some Kibbutzim have intro-
duced the practice of certain rituals, the lighting of the Sabbath
candles, the chanting of the Kiddush, and the reading of a portion
of the Law. Thirty years ago, such practices would have been frowned
upon by the newly-formed ICibbutzim as outworn and unnecessary,
or meaningless symbols of a decaying age. The new society in Israel
is now beginning to accept certain modes, customs, and traditions as
part and parcel of the Jewish national heritage that must be main-
tained to preserve the identity and unity of the Jewish people.

However, not all the pioneers were willing to accept the ideology
of the Kibbutz, with its rigid collectivism. In 1921, a group of settlers
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established the villages of Nahalal in the valley of Jezreel. They called
the village Moshav Ovdim (Worker's Cooperative Smallholders'
Settlement).

Each settler works his own piece of land leased to him by the
Israel Land Authority (the lease is for 49 years, automatically re-
newable). Every household is a private farmstead, and the amount
of income earned depends upon individual effort and ability. There
is collective ownership of certain means of production and services,
but the individual family is the production unit. As in the Kibbutz,
there is a joint marketing of produce and joint purchasing through
a central cooperative sponsored by the Histadrut, the General Federa-
tion of Labor in Israel. In 1964 there were about 368 Moshavim,
but only 230 Kibbutzim.

In 1936, at Kfar Hittim (run 1) west of Lake Kin-
neret, a third type of cooperative village was establishedthe
Moshav Shitufl Oninm attro), combining the collective work prin-
ciples of the Kibbutz with the private family system of the Moshav.

All the members of a Moshav Shitufl share in collective owner-
ship of village property, collective work, mutual aid, and equal
responsibility, as in a Kibbutz. Each family, living in a house of its
own (owned collectively), retains its independent existence. The
monthly income received by each family varies in accordance with
its size and needs. Today there are 21 "moshavim shituflm" with a
total population of over 4,000. The total number of Kibbutzim
(230) combined with that of the Moshavim (376) have a popula-
tion of over 237,000.

Most of Israel's agriculture (about 75 percent) and an important
part of industry, retail, and wholesale business and services are run
by cooperatives. The various types represent 15 percent of all in-
dustry. Sixty-five percent are in private hands; 20 percent represent
national capital.

Labor is generally organized under the Histadrut which counts
700,000 members. This gigantic organization operates many enter-
prisesthe bus cooperatives, textile plants, printing firms, flour
mills, and the So lel Boneh, a huge contracting firm. Through its trade
unions, the Histadrut provides social welfare, health, and medical
services commonly known as L:1,51n %imp (Sick Fund) and takes in
and cares for over 75 percent of the working population. It also
sponsors sports and cultural organizations (the Hapoel Soccer Team,
for example).

7 5
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Educational and Recreational Facilities
Israel has compulsory free education for all children from the

age of 5 to 14. There are now close to 700,000 pupils in Israel, as
compared to 140,000 in 1948.

In addition to primary and secondary schools there are also voca-
tional schools, the Ulpanim, Hebrew language courses for adults,
and 250 "Yeshivot" or Talmudical colleges. The institutions of
higher learning include:

The Hebrew University in Jerusalem (over 12,000 students in
1967-68 as against 1,000 in 1948).

Tel Aviv University (8,000 students).
Bar-Ilan University in Ramat Gan, a religious institution (3,500

students).
Haifa TechnionIsrael Institute of Technology (5,000 students).
Weizmann Institute of Science at Rehovot (essentially a research

institute in agriculture, nuclear physics, applied mathematics, bio-
physics, biochemistry, biology, isotopes, and optics).

The Weizmann Institute has an atom smasher, and a Golem
(c*1a), one of the fastest computers in the world. Israel today
can boast 10,000 scientists: 11 out of every thousand members of
the labor force, compared with the 13 out of a thousand in the
United States.

There are four Hebrew theaters: Habimah, Cameri, Ohel, and the
Haifa Municipal Theater. The Israel Philharmonic Orchestra per-
forms in the new Heichal Hatarbuth, the 3,000-seat Frederic R.
Mann Auditorium. The Kol Israel (5truri, imp) radio orchestra
performs weekly public concerts at the YMCA Hall in Jerusalem.
There are also the Haifa Orchestra and the Ramat Gan Chamber
Orchestra. The Israeli National Opera performs in an air-conditioned
building in Tel Aviv near the seashore.

Sports and National Olympics
The national Israeli sport is soccer. The Maccabiah Olympic

Games are held every 3 years at the Ramat Gan Stadium which seats
60,000. Teachers and instructors of physical education are trained
at the Orde Wingate Institute of Physical Education, 15 miles north
of Tel Aviv.
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Archeology
Thousands of Israelis are interested in archeology, especially

since the discovery of the famous Dead Sea Scrolls, (of which Israel
has acquired seven), which are on public view at the Shrine of the
Book in Jerusalem. The restored Roman amphitheater at Beit She'an
caw :II* attracts a large and enthusiastic audience to its outdoor
concerts.

Along the Dead Sea shore is located Mount Masada, topped by
the ruins of an ancient fortress, the last stronghold of Jewish resistance
to Roman conquest (70 C.E.). The Jewish warriors, rather than
being captured alive, died by their own hands. The fortress was also
the site of King Herod's palatial retreat, which he had built in
30 B.C.E. The restoration of the fortress has just been completed.
Many young Israelis make the arduous 2-mile climb to the fortren,
which has become almost a shrine, a symbol of Jewish courage and
resistance to Roman oppression.

The most remarkable recent archeological findings are the letters
of Bar-Kochba who staged in 35 C.E. the last organized uprising
against Roman rule in Judaea. These lettcrs, together with weapons
and skeletons, were found in caves near the Dead Sea.

Books

In 1961, Israel ranked second in the world in book publishing
per capita, according to the UNESCO figures (2,129 titles published,
including translations from foreign languages into Hebrew).

Bible Study
The Israel Society for Biblical Research sponsors public lectures

or study circles. Two Bible Contests, attracting nationwide attention,
are the annual national and the triennial international Bible Contests.

Dance

The Inbal Dance Theatre was founded to preserve the folk dances
and music of the Yemenite Jews. The Da lia Folk Dance Festival is
held every 3 years.

The American-Israel Cultural Foundation supports over 40 dra-
matic, musical, and other cultural institutions. It also helps young
musicians and promotes cultural exchanges with the United States.
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Israeli Art
At the turn of the century, in 1906, Professor Boris Schatz

(1862-1932) established the Bezalel School of Arts and Crafts and
the Bezalel National Museum in Jerusalem. The new style that
evolved, with its emphasis on decorative and monumental art, had
its distinct influence on art in Israel.

Many significant artists were the products of the generation of
BezalelNahum Gutman, Bezalel Schatz, Israel Paldi, Reuven
Rubin, and Menahem Shemi.

The famous Ein Hod Artists' Village near Haifa was established
by Marcel Janco who went to Palestine in 1941 as a refugee. He
also was among the originators of the "New Horizons" group.

An outstanding contemporary sculptor is Itzhak Danziger, a
disciple of Ze'ev Ben-Zvi (1904-1952), who exercised a profound
influence upon many artists whom he taught at the Bezalel School.
Some important museums are the Israel Museum in Jerusalem, Tel
Aviv Museum, the Haifa Museum of Modern Art, and the Mishkan
L'Omanut in Kibbutz Ein Harod.

The Press

There are 13 Hebrew morning dailies and two afternoon news-
papers. There are about 340 other periodicals of various types includ-
ing technical, literary, political, religious, and art magazines. Of these,
220 are published in Hebrew. The most popular dailies are 'Pritri-
and 'Mxtw founded in 1915 and 1Q25, respectively, and two evening
dailies, "Nati= mr-r.. and '21-1512.. There are 10 foreign-language
dailies

Libraries
There are over 1,000 public libraries, the largest being the Jewish

National and Hebrew University Library, now housed in a new
building on the University campus in Jerusalem.

Holidays and Festivals
The Sabbath is the Israeli national day of rest. All public transpor-

tation closes Friday evening before sunset except in Haifa, where
public buses are allowed to run Saturdays. Saturday evening every-
thing becomes lively again. Sunday is a normal working day.
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Fall Holidays (September and October)
Tishrei 1, 2, Rosh Hashanah. (The Jewish New Year)
Tishrei 10, Yom Kippur. (The Day of Atonement, the most sacred

day in the Jewish calendar)
Tishrei 15-22, Sukkot. (Feast of Tabernacles to commemorate the

40 years of wanderings in the wilderness by the children of Israel.
A hut, called a Sukkah, is erected in backyards or on balconies. The
third of the three pilgrimage festivals takes place with the ascent
to Mount Zion, in Jerusalem.)

Tishrei 22, Simchat Torah (Rejoicing of the Law. Singing and dancing
in synagogues and streets.)

Winter Festivals (December and January)
Kislev 25Tevet 2, Hanukkah, 8 days. (Feast of Lights commemo-

rating the Maccabean revolt and victory over Syrian Greeks in
165 B.C.E. Today Israeli athletes bearing lighted torches run
from Modiin, the birthplace of the Maccabeez. to Mount Zion
in Jerusalem, to commemorate the ancient victczy.)

Spring Festivals (February and March)
Shevat 15, Tu B'Shvat. (Jewish Arbor Day, or the New Year of the

Trees. Schoolchildren all over the country plant saplings.)
Adar 11, Tel Hai Day. (In memory of Joseph Trumpeldor, who died

in 1920 defending Tel Hai, in upper Galilee, against Arab attacks.)
Adar 14, Feast of Lots. (Purim, commemorating the downfall of

Haman who plotted the destruction of the Jewish people in the
Persian Empire during the reign of King Ahasuerus. Queen Esther
saved the day. In her honor, on Purim, "Queen Esther," the beauty
Queen of Israel, is chosen. The Adloyada Carnival takes place in
many cities. Balls, masquerades, and parties are held throughout
the land. The one at Ein Hod, the artists' colony in Haifa, is of
special interest.)

Summer Festivals (April-July)

Nissan 15-21, Pesach (Passover). (Commemorates the Exodus from
Egypt The traditional family Seder is held and Ur.' bread
called matzah, is taken during the entire holiday. The obutzim
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and all hotels hold communal or public Seders. It is the first of
three pilgrimage festivals.)

Nissan 27, Holocaust Day, ritrram all (Anniversary of the Warsaw
Ghetto Revolt in April 1943.)

Iyyar 4, Memorial Day for Israel's fallen in the War of Independence,
1948 rrizrn

Iyyar 5, Independence Day rinviroi or (to commemorate the
establishment of the State of Israel, May 14, 1948. Major military
parades are held. _ ge crowds watch the parade. The people turn
out to dance and shit, in the streets.)

Iyyar 18, 1231312 YAP (The 33d day of the Omer, The Scholars'
Festival, reminiscent of the days when all of Rabbi Akiba's
students joined Bar Cochba's Rebellion against Rome in 135 C.E.
A traditional pilgrimage to the grave of Rabbi Simon bar Yohai in
Meron takes place. Bonfires are lit; there is dancing and singing
throughout the night)

Sivan 6, Shavuoth (Pentecost) cry-nzmn ; and 1311-nri voi
The Harvest Festival and the Giving of the Law on Mount Sinai.
Throughout the country, colorful ceremonies take place marked
by harvest dances and the bearing of the first fruit. It is also the
second of the traditional pilgrimages to Jerusalem, the site of the
Holy Temple.)

Tammuz 20, Herzl Day. (Anniversary of death of the founder of
political Zionism, Dr. Theodore Herzl, born in 1860 and died in
1904. )

Tishah B'Av, Fast day ninth day of month of Av. (Anniversary of
destruction of First and Second Temples, 586 B.C.E. and 70 C.E.,

respectively. For many centuries, it has been a traditional practice
for Jews to visit the Wailing or Western Wall 12-13nin rPron and to
mourn the destruction of the Holy Temple.)

Vocabulary
(For a general treatment of vocabulary learning, see French for

Secondary Schools, pages 125-127, or the German or Spanish
editions.)

Building Vocabulary. Vocabulary is absorbed into pupils' habits of
expression through abundant practice in meaningful utterances and
in situational context The context might arise in audio-lingual
experiences, reading material, cultural experiences or pattern drills.
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The assimilation of new vocabulary may be aided by such activities
as the memorization of dialogs, short paragraphs, poems, jingles,
proverbs, or sayings, and by the singing of songs, the dramatization of
playlets, and the playing of games.

The use of audiovisual aids in building vocabulary or in drilling
news words is very effective. Such aids might include:
filmstrips pictures moving pictures posterswall charts calendars game materials maps
comic strips cartoons chalk drawings slides

Using Inference and Association. The use of inference and asso-
ciation is of vital importance as a device to circumvent the use of
English. The development of this skill to derive meanings should be
one of the aims in teaching vocabulary. Contextual inference is
achieved through placing the new word in a context of familiar words
or actions which makes it possible to derive its meaning.

Contextual inference. Skill in deriving meanings through the context
may be developed by:

Associating the foreign word with the object or action
Deriving the meaning of a word through

a) Its place in a series or list
.nracrn non xprown ,nsnr7 Arai= Arrism :in cram ,p5rt

13) Elimination
rnis la5 rimmt nin5 1722 ,r1t rilpiDn2 2-137 rirrynt la5zx

.trnDrn minx Arm=
c) Synonyms, antonyms, defmitions, and paraphrasing

On, mrr ,Z ,rntr15 51z, ke2 vita°
Kra 11720 sr1 min 1,11.41 Ina
ornron nrrin avn ;rm., Turn 2e2 nmnz-0

,nri ,-n7= ,nrr5 17n ,1,71 z2z trnmn T um man trn remn man
..711n nDp

Inference through cognates and partial cognates. Many Biblical
Hebrew words, familiar place names and names of persons may be
recognized through their Eneish cognates. These should be pointed
out in the beginning stages of language study. The teacher may also
point out how the Hebrew Bible has influenced the English language
and literature. Special mention may be made of the influence in early
American colonial life.

Examples:
;fp= Priw5D ,rptva 7fl1 msrls ,nrin Ann-ort ,n,1512n ,thmtv ;pax)



Amp zr1311 ,e2vrp are, nn nn ,Ina :mil :nrrir,
,115 ,7nz ,5311 ,nmir ADD ,n1/2p ,-n7il5 zrria

orvm ,5r3-0

Cognate words from Yiddish, Hebrew folk ways, and Israeli milieu
may help the student identify many common Hebrew words and
expressions.

,nruIrt ,rnsm ,rnt-r ,rorn any ,palvm ,;7mtrol mprr
;part mr-rm ,;71'237 mr7p ,n3an ,r*rt dr3rrinn .;757 ;inn '2Trz J7317121

'2nn :Iron ,Irrat ,nrrman ,neoz ,ronz Arms ,Inmp d-innn ,ritt 1-1-7
.wrrp ,-rra ,yrun zorr -022r71-1

Inference through etymological cognates and word formation between
such words of Greek or Latin origin, as:

irr73D and sandal
rpr2pkt and climate

mkt and organize
DITY,ID and polemic or war
Moto and theater

Some knowledge of word formation may enable students to grasp
the meaning of many words. Prefixes and suffixes in word formation
are helpful. Some examples of the derivation of meaning through
etymology and word formation are:
ma-at ,r6Imax thp, ,T7ITOMTM ,rithr ;fen) 471/21TO

'WV ma'nrin Ana* ID ,a-riplax ,Tvp-m Imm ,D,D= thpzinn ,pirtnn
Alr2T3D ,;71r2117 amp ava A:7z govin ,Immv ,rino ,rpan Arvin ,aulput

ina
71-111 1331-111

'nut inn 1331-111

;mut Innei mrptri

15V7 'Men '1=
1314 PR - ,33,R

Int =Inn Inunn
Inference through word families. Inferring meaning through asso-

ciating words in word families is of great value, especially in the case
of the Hebrew verb, which is conjugated around the three root
letters in all tenses and persons.

(root letters)
Z11311T3 ,rwrin ;prim ,mro ,roror, ,-r-anz 4-13111Z ,Ironz ,mrro "3117"

1:11mnz ,x9raz ,mriz ,=1,nm
(root letters)

Mr71 ,1111"61 1111'21 drenri ,*13
.7115-*Mr1
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A characteristic Hebrew word formation, the frequent use of
compounds, may serve the student as an additional aid in vocabulary
learning.
Example:

The word rya enters with compounds like:
,riaam rPm .r.ronn rya Am= rpm ,rimp rpm 4,1 rpm zowtrp rpm mpa-zrm

al71172 rpm ,ii11372 ,nurrin sr= Mic7 rpm AIM= sr=
Total Vocabulary. Knowledge of vocabulary should be developed

so that by the end of the course pupils will have more words:
In their reading vocabulary than in their listening vocabulary
In their listening vocabulary than in their speaking vocabulary
In their speaking vocabulary than in their writing vocabulary

Guides. Wordlists have been omitted from this publication.
Guides to the selection of words and idioms to be included in the
courses are found in the bibliography for Teachers of Foreign
Languages.
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89

The Hebrew Alphabet

There are 22 letters in the Hebrew alphabet. Eleven of these
are used to designate structure forms (tense, number, person, gender,
conjuctions, and prepositions). Those letters, added at the beginning
or at the end of a given structure form, are:

(Y7Di Mb 7111X) 11 ,77 1 11 ,n

The Vowels:
Semi-Vowels Short Vowels

nuty my=
Long Vowels
rnin-r1 MIMI

English
Equivalent

--:

-r:

nr;19-9V1

rPriVET: T
-,

ra..;10

1VP. PrTIT
itle rpe

MR

T

I

1

,114 rPP

'7114 rrpn
trn
p-ple

a
e
i
0
u

Sheva (:) trIr
At the beginning of a syllable the mu, is called 373 my (Ex. 1141:hr:9)
At the end of a syllable, the toro is called ni low (Ex. P17-r) The

letters y ,n ,n Ai cannot be sounded with a gm
Dagesh (a dot in the middle of a letter)

The dot in the six letters Timo '712, changes their pronuncia-
P =0 K =2 B .ation as follows: F =D CH = This dot or point is1 V =1

called r7p rr (Dagesh Lene); whenever any of the letters II= In
appears at the beginning of a word, or at the beginning of a syllable,
following a ni Kim the r7p VII is inserted. For example, Tin
nh-?t5 (In ancient times, the r7p vrr affected the pronunciation
of the letters Ti ,1).

The pyr vrr (Dagesh forte) is used to strengthen or double the
consonant sound of a letter. It is inserted in a letter following a short
vowel. For example, n.4.-FA, = 11.471 ; 11P-Pa$ = nPt5 (To compensate
for the loss of the root letter T7).

The letters i ,y ,n at can never receive a .dagesh or dot.
Mapik ppp_ is a dot inside the letter n which appears at the

end of a word. For example, ,n7,44 ,n?
The n containing the ppp.. must be pronounced as a consonant

sound (H).
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Level V
Level V of the 6-year sequence will have a review of all structures

taught before. However, only a small proportion of class time is to
be devoted to structures. These are to be drilled and rounded out
wherever necessary depending upon the previous background of the
pupils and upon their individual abilities.
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Model Lesion, Grade 10 or 11

The following unit is an example of the use of reading material to
develop audio-lingual competency on a cultural topic. The reading
selections are to be presented according to the procedures outlined
in "The Intensive Reading Lesson," page 82 of the French syllabus.

New words and expressions are in italics.
Word study is utilized in presenting vocabulary and in homework
exercises.
Oral drills are conducted at appropriate times.
Questions are answered both orally and in writing.

The questions in Step I represent the type of question generally
included in reading texts. If the text does not include a sufficient
number of questions, these should be prepared and distributed by
the teacher. The answers to the questions are given orally and
then are written for homework.

Answers to the questions of Step I are kept in corrected form in
pupae notebooks to be used with the questions as a basis for the

The language laboratory may be used for:
1. Listening to the reading
2. Choral repetition of passages
3. Answering questions, after answers have been prepared
4. Recording for practice
5. Recording for presentation to the class
6. Recording for evaluation by teacher
Evaluation. Suggestions for questions to test reading, aural com-

prehension, speaking, vocabulary, and structure are outlined in the
chapter entitled "Evaluation," in the French syllabus.
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-rsn ,nwni =Ito p ,trxvm 1'71 nn5u7 ,?m,m .15?mn mm5rg 5u7 nun=
.nxrn mmntrn p nwni 13,12"X1/2 rrrn

135 Trim tr5 -o-rumnrg -Dm liipt3xn Timpn 7-rr nimp
mtro num nr-rn 5rg nwtrin n5rmmn totti ,Tomm, -n-r nx ipm5
31,PD D'XD 177X Dinrntin "3D 5mpnl 3111D1 73137 trin mrg ; ipm-n-nvm urn

Anx -0151 1,30 11X mx-15 pro=
5rran Tzmwsn rgnmn tam ow .toinzn nrnix 135mx ni-nawmm
rpm 45.1z 148) "Dn15,p 240 5rg prrvm im-nmn lipci pmw itimm
minma nx mx-15 tr951m, Tir pm 215,x r10/23 5/23 2VITZ7 115,2;5 13373:ri r110

.11,1137071 m-n; ri rr 5TV tomiyn
tr-nm 13,313 53X MPH 13,D5X zrivrstz Nem n5,xm 13,31Z71111 1D0/2
-7111' /137 5/23 71.4= Toro mripn -r9n3raw .m, 5mm im,trmn 0,51375 unrin

.prrin nirm51 ronipmn ;v*91=5 -nwn Inn r15,m rIDD .31VM 5111
133TV"1 tivn mn5 lim5n nmixn 'int; .""3"0 remm nip nmix 135DX
5131 5rg mint mit .nirnm5 m,mtmn im,t1277i nom rum "rn, 135z
rntenal 13,03 537 .mnnxn nrnmm, ,rn?mn5n 537 135 13,monl n'TS13 ,tom-mn

psrn i ,Dinn 13"?2,3 ./113Xn 9?2,n
,nmstni rroip rrri ;Mit 5"51 Dvat 1131V rryrnm5 3'30/2 TXD1

nx 0,-nr "ix n5,5n -rsn -7"TV tem um5 !im,tmp?m, otyi n5,5rn
rrorgn 51p ntr 3nmng '3X my fpry,, ,"rn5,5r; fin5,5n ru 5x-rzp

.051375 nmvx x5 -nrx
-5nn .nrpix r-1,11= x5x 01=1D1123 x5 5mx m,mx-5n5 131Tri ipmm
Ammn li-nm irritrm 1300 DIV/21 -n5m 7M13711T1 rrnv5 uii m,mx

.Nroinn mrix 5x

Preparation for Dialog Step I
Question-Answer Drill, Oral

(See answer sheet which follows)
br pop

?5,5m,n XX/23 rIXTI 5rg p5n nrxm .1
main XV23 rittri 5rg p5n NM= .2

? 5X1TV" 113"1/23 -irrrn 'man MTN" 1T1/2 .3
? nr-nin "umn rmrrtn Mi .4
5x1nr9 n2'-7 n5 rix5 rInn 13.91.9nn cox= 1?m5 .5

? 13,31T/7" 773-177 VP ram ,p5n nrxm .6
? 3133 13.92.rep nrmn rx 71172 .7

? 31T17" 1,31 131/i 192 7rnrin 'Tit .8
=an 5rg Inranm Vit .9

rr-Irt2 ni i mipm nii ao
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vintnrin -npmn m 7rI y=r7 ntnz rt5 yruz .11
? =mum ,5tV1rr7 5,nn 1n5 .12

? =13= t1,5pari Inn .13
? 5t1W' 113,-(72 5rn trmyt 111121=17i tin Tit .14

514-nzr 51=1 -r 5y rrnzwn rer="yrn rrunnn 77 rin .15
"?1,V=14 tirilMi 5W "I'31714. 31=W "MI5 tinrnp 371-02 .16

? 'WW1 tn, 5z= yr=rn -na5 trmn tint; nth .17
1,37= -1=-nz= to,-rn3n avrmn 527 tr,nn 7,= rIrIrI Inn .18

? ri=pm
2 on TiDni ? 5111 -m-o2 rr-mn ms-am rn, titiri .19

?n5nri tr= pm* 1W .n.t 3n-02 .20
? worm n5nn 5rn ti,nn yrrn .21

?n5nri 5rn Irn=nrn ,nn .22
? r-rn 527 tivn tov?-n, 71.* .23

,-ra T113'316 527 tonzrz cinp yrrnz .24
051y= irrr= -nnr; trim" Inn .25

? 311/6 trm ,53m1 timns 1=-02-7fl 3= rn, titrn .26
? Fran 5rn nrrwwn ,r;72 .27

? trtinrin n5Di nrz, TM= .28
? Tr7272 ,-n=15 nnp nn .29

tarn 51.rnzr rm.% Erx-np 3n-rn .30

Presentation for Dialog Step II
Answers to Question-Answer Drill (Teacher's Script)

The answers to the questions are checked for accuracy on the day
the homework assignment is due.

Pupils keep in their notebooks their corrected answers to the 30
questions. They must depend on the reading passages, the questions
and their answers, to prepare and execute their dialog. At the end of
the unit, before the test, teachers might distribute the answers in
mimeographed form.

Intr.
.raci 5W '31DX:I p5rm 5,121ri .1

5rn ,nrrrn p5rm taw =1.37; .2
51=15 =rip n5Itin min 5tem, nr-nz= ,riccm =1Trrn

.7i3V2 12'9=WZ '3017 int= n,-no
,n5,14-riEn qv! 5y ,n5nt trn 51intr nr-nz= -inr= ronrrrn .4

mpy rpm
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TT' um: Ali ird.: Lzi.i al. urdu- uugaul Lzu. cm. Augur lar mu! 
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mn T111D cripm .crqz rnrisrml ,trirr,53m, an-sr znimx v2, -in-ra-mn .26
.1341T1 ,iwo Da ln rpw alp= .-m-nz n5=

5no trim .cri5wern n-rin Innt: hrivri ,mrn5 5v1 runtri "11:= Min AriTXM .27
.tpx=n rn-rre, Anz,n, -my= 5x-nr 5r; n-nnan

.70 213= -W fl '57711"1 .28
rn» 1,nml marl raq vritt 111;1' "1Z .1:PX/211:1 "f "In 15M 145 ;11XM ,-nna .29

.13,11=1
romxri °I;x. rozzri 537 anripa "I,5, .30

.13,3=b trin 712V2 12=K 371135 ;nip, Inn= ,nprr trin

Preparation for Dialog Step III
After students have thoroughly studied the reading passages, and

have been given oral and written drill in answering questions and
doing various exercises, they may be told to utilize the reading ma-
terial, plus the questions and answers, in preparing a dialog of their
own. They may be given a situation such as the following in which
to set a scene in which two persons talk to each other.

Situation. A group of Israeli youths gather at a bus stop in Tel
Aviv. The youths, members of a nature society (3mun rinn5 rrmtur),
are bound for the Dead Sea area where they will explore the nature
trails of Ein Gedi and its waterfalls.

Assignment. Write a dialog of your own of about 10 questions
and 10 answers which might take place between the youths on this
occasion, utilizing the questions and answers studied in class, plus
several of your own.

Preparation for Dialog Step IV
The pupils' dialogs are reviewed in class for the correction of

errors. A selection is made of preferred questions and answers. The
following are some suggested procedures:
1. A number of pupils are sent to the blackboard to write questions

and answers from different sections of the dialog.
2. Remaining pupils exchange papers with classmates, in pairs. Each

pupil copies his classmates' questions only and prepares answers
to these questions in class.

3. Ensuing recitations involve:
The asking and answering of questions by pupils, in pairs or other-
wise

11 2
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The correcting of blackboard materials
The selection of best questions and answers for introductory and
terminating material
Practice of a model dialog

4. An assignment is given: Pupils are to prepare their dialog in final
form.

Preparation for Dialog Steps V and VI
V. The teacher collects and corrects the dialogs.
VI. The teacher returns the corrected dialogs and directs pupils to

practice them orally with their classmates for class presenta-
tion and recording.

Oral Drills
(The following drills are suggestions of question types.)

I. Question-Answer
A. Personalized Conversation, Teacher-Pupil

npy, ,ra*rth ma'? =mkt rint: Cain .1
?maw ,-)p=', =mat mut rat, '7r17 pt711 ;Tr= .2

?ware? ra,rn 10,-rarrm ann-pn =Wan an na .3
? EPTP.Pth na ts'? ra,nrnat np,latta CM CM .4

?1-1,-ma rarnt= ,pta al 51-n -m-az v, carr .5
? rr ,1=-T1 n rasm rr,ri cliri .6

?'71,rw2, 1-12,-ra= irrrn rerrna -rya cag ;772 .7
?marl, rn, mat atm .8

'1;0,111 IN 1:1,1 mare, =mat arm 1:12.41 .9
? -ma= ut lam= ,1,37= .11Y7 =rut arat ova rant= .143

B. Chain Drill
mix =nut rnava mnt= :-n-r

'7,'n.= '7,r* =mkt ,21L :npy,
?nal, bna', mut =rat: rivripn ;anal :Liar

..1221 17,017 nrrItt ,nt
?mom ,=.7an '7,rb rarrat ato

'7,rb maim ,sat :nrpart
? rat" 'P'n't '7z= '7,th ram: rat Ell 1:1/0 .173,72, .ran

C. Restatement-Relay Drills (Directed Dialog)
'art ran rito rivripn rant= ,rrat t7XTZ7 .1

27,017 trri 71311 rat= rrompa rim.= rnvn rat '7X1!7 .2

Lla .
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.115,re, 37b217 rari cat ri3,*7 rat 'onty
.115721 CP= 17.12e7 11VDtt yrito .0,1725 t'inri .4

IL Vocabulary Substitution Drills
IP,5= 5,o5 =nut ,511-nrn "yr; A

trrirm
pram
=1.=

rem" tr= yrririrr5 ir=rnx vvrin .B
tr=

"Tr TT ritrprim
crn-nyr-m=

nvinvi alriv m-in 0,kr11 51ro1n, pram .0
5,5=
mum

III. Structure Substitution Drill
tr-nrrw 13,5rarn crn-rwr .1

XI= 1:1,11 cryran
.crtvirm rnm :ow in,thra nth .2

.arrz rroi tnrurr, ,-rma rut:, in,thro nth
.1:1,Crirt 1:1,011= reprin Inn 1355I1 on oultnici ?MIDI" Itt 7n= .3

.p5ra-r -rrr arm utrzrion rnmtnicr nvoin -Fyn=

Written Exercises
I. Synonyms. (Examples)

In the following sentences replace each underlined expression
with one of the synonyms given:
:ma= rnmr5 rip,nrat min CP-Olt 1,0

Ste, 12X2' VW/
(Samples)

:mit» rir-r722 5,b5 WIC Me? rInt1 cr-ori rra-in
ht-rw, 112,773 5w =an arm rem tpriz

zo-ris CP1210 1:13nt xr-mrz rra-no 1:P1071 =1-1

.-irrr-rru rtnim rirn-at iN o
H. Completion.

Complete each sentence by inserting the correct expression from
the following:

nirrrzn ,T1-1,1tz .11202 ;wren ,n5rirr zrenmln

114



77".39

110

0,-nrrn ovarn5n innr// 1717Z 5rn Iva= ..vn-rst., isana
Janconn

712n i-rp 17r// nit TOW* 12,51Z, 2117'N spn '737

.ovarrn nynon wtt rat Irarn nn-rrtn 537 Inv,
2,alt-171117 n'rata

II It. Antonyms.
Replace the underlined word by its opposite selected from the

following:

(Samples)

.cro7rat axon= .ip ,31V7, ma= .nnter Ann :ppm

.rpnria al remta !rip=
.11LZ MI '1'1= 3172

.narrr alma= 133r0i 13in
rn:a 1Y7anan

Sample Dialog
Setting: Appropriate visual materials are utilized.
Length: The length is adjusted to the needs, interests, and abilities

of the class.
rto ntrn ;nut am .'ntirr, zwn :multmn zo-aan A .1

ten 'ace, lX a* a,man anant anait
,-naa '2o Trwam irmn Dzion5 uto5 uto ci .B
?inn orn no :on Int irony ap-pst= tta Tat11 A .2

.n-rra in vn
yrria izan unanrn 'man A .3

env -itym=1 Z:),72M17 1:1,e2E rirrja valtrin
.tratona waren trio

?ram rmniron nrpn ',no A .4
n-ppon 70 11.1172 1:1,14721-13 t:1,-nrrni 1-r172 nary apthlta 'nth .B

;al= isaan a,-nrrn IDDR1171 ni .avntnn, n5o3 rpY,an
I ono ent, -man ceatonn 0,-nron IT7Z, 7X A _5

.pra: rrin wt rrnn tnan mitt rat Imo mrsia inn inti '7s7
.trib fli 1 7117:1

rirno ovrann uta ptta A .6
,n,mn my= tr-rrat ..A,trivrn -non rpiax n 'ITn t .B

.111.11V7 Imx-Rtn 1:11111X1

ILIZT7 o,-Pmn uct rkt A .7
.rerat5 paw ratty ow= almx-5na .B

MU 17K 11r9 =WW1 703 MCI A .8
orn urn trinz nmitt fnzt yarn--ace, Irv; nolo -ten tx5 .B
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Evaluation

Note: For introduction to this section and to the principles of
test construction see French for Secondary Schools (pages 186 and
187) or corresponding sections in the Spanish or German editions.

Testing Aural Comprehension

Testing the Skill. Measuring the understanding of the spoken word
may be accomplished by testing the skill individually or in conjunc-
tion with other skills. The aim of understanding a native or near-
native speaker talking at normal speed should be borne in mind,
especially as pupils progress in the course.

Using the Drills. Some of the drills used in training pupils to under-
stand the spoken word may also be used to measure their achieve-
ment. Even for the seventh grade class during the prereading phase,
the teacher can devise aural comprehension tests. Some of these will
be described below.

True-False Tests. The teacher may read a number of statements in
the foreign language, each statement being read twice. The pupil
may write 11D1 le7 ii lit7 .1D to indicate his answer. For the
initial stages, some questions might be:

.nrinm nem awl; a
rem ritt Tnt ran II= .2

.3-1-m5rn tr-pen-1 ram ;I= .3
.171=ZZ72 ITDM1 Drri .4

Action-Response Tests. The action-response drill is another non-
verbal test of understanding. By using expanded and more complex
commands, the teacher may adapt action-response questions for
use throughout the 6-year sequence, although this type of test is best
suited for the beginning pupil.

Multiple-Choice Questions. There are several types of multiple-
choice questions which test aural comprehension. While most of
these tests involve some ability to read, it is the ability to understand
the spoken word which is paramount and which is measured.

1. Measuring aural comprehension through sound discrimina-
tion: The student's examination booklet contains a sa of four state-
ments with slightly different meanings. The speaker or tape repeats
twice one of the four statements. The student is directed to check in
his booklet the sentence read.

L17



Speaker:
(repeated) .arri 15nat R5 on

Choices:

113

.m,n in5n tt5 inn .1

.orn 15nx tt5 inn .2
.m,n 15n, It5 on .3

.01171 157N1 ti5 inn .4
2. Measuring aural comprehension through visual recognition of

the correct answer to a question presented orally: The speaker or
tape asks a question. The student is directed to check the statement
which answers correctly the question heard. Four choices appear in
the student's booklet.

Speaker:
oppi5V) n7pi5T; nm : ornto 1111x in,5zaw -mac Ormuz rim -Inn: riz

(twice)
Choices:

tt5 127 .1

.rntnrin5i infm, .2
MT/7 .3

:1103 5nn .4

3. Measuring aural comprehension by visual recognition of the
correct completion of an incomplete statement presented orally: The
speaker or tape reads an incomplete sentence. The pupil chooses the
word or phrase which best completes the sentence from among those
in his examination booklet.

Speaker:

(repeated)
Choices:

5nR5 (nr-t) mni

(Ttm,37) try ,st,t .1

(Tort) nyn 'ix .2
.rmn-I-rwr ii (nrv) nr37 ntt 3

.r1112 ,,t)17 (11=1.) nrntt ,1N .4

4. Measuring aural comprehension by multiple-choice answers
presented visually: A conversation or passage is read twice. Ques-
tions are asked on the passage. Each question is read twice. The
pupil sek.cts the proper answer for each question from among the
four or five choices in his examination booklet. The passage and ques-
tions are then reread for pupils' checking.

11 8
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Speaker:
=Tr wri sirmw rat x2e7 rr52, ter1 MID VDI7 rr-rbsr pm
ri5ym .nrictri ri5 -12x ran= .trire5 521t ;worn mina 5sr rn5,2nn liti
.711,M tiny= n-nyrn :man 21,3)2 rat= rin2 rum .015inn 11= 113TD WPM

.nirrinn 522 renri: rem mn 7rn-r .rrryn2 atm rna,2r;
(Read twice)

Sample Question: virm 11-12:ri ;urn wpm rano
Choices: ro22 ;urn livn .1

.11,2n ',1th XVI .2
.21133 ;urn wri .3

.12,5irtn-11122 nlivr win .4
5. Measuring aural comprehension through aural recognition of

the correct answer. A passage or conversation is read twice. It is
followed by multipk-,aoice questions orally read by the teacher and
aurally selected by pupils. The passage is based on language content
audio-lingually experienced by pupils.

Passage:
re2p rIrnitz renx .r123r, izvn win .nrran 5rn rirt2 y2-nt mern2

.rat5 y 5,r5 11,2ri 7» raw 12 VTR .217ri 212 7111111171
Answer. The teacher reads a statement including four choices, one

of which completes it correctly. Pupils write the letter which cor-
responds to the correct answer.
iiirr r25rtm (i) roh7 2 (I) yrnt2 (2) ,srn nnirt/2 (x) Farm" ;no 5rrl

Aural Comprehension and Writing. To test whether pupils canwrite what they understand aurally, several question types are
suggested:

1. A dictation may be given in Hebrew. Directions for giving
dictation are found in the chapter entitled "Writing."

2. A passage may be read in Hebrew upon which Hebrew ques-tions are asked orally; the answers are written in Hebrew. In this
procedure, the following steps are recommended.

a. A passage is read twice, with or without explanatory comment.
b. Questions based on the passage are read twice each in Hebrew,

to which pupils write Hebrew answers.
c. The passage and questons are reread for checking.
3. A passage based on material audio-lingually and visually ex-perienced is read twice. Pupils restate the passage in their own wordsor in another person or tense.
Examples:

j19



115

Passage:
Stria XVI .ip22 yrorm irmn ttrt, Kirt n,inn ;trip= rip Trf,
tnivisr ri fl 012101141 172 MITI .rinvinn ruruin Tsr almontm

nTr trznw ruruin -I, Try
Question: Change the passage to the past tense. .

Answer: Pupils write the passage as directed.
4. Pupils write answers to dialog questions from previously

mastered dialogs, with which they are also visually familiar.
Example:

?nnyfri 3rurrIp rizrr5 (721-1 int) riXli runt ettn
Answer (written by pupil):

? trim" Tr ruin my Imo irni2
5. Pupils write answers to multiple choice questions presented

orally. A passage is read twice. Incomplete statements on the passage,
followed by a number of possible answers, are read orally. Pupils
select and write the proper answer.

Passage:
1211'2 no,n -pyri tint :MITZI, 113,172 5Tri rr-rmn in; bt'71 12'1712711'

maw ri-rinn int= .n-nn"in crn zi,rnma Wirt "Ine7 2,2072 .17trITIP2

pTrn 5rivi &mi7 zr= no= 7'121 ;70'012'11Nri rrip
.r1"121771 ;10,0-12,11tai 172

12,D, 12'1'32 min 17, ram= :no Trrial WIT! Turn» pm crfterrn
iron Trz'713 .n,m5nt,z-ner, Inp7217 Turn= 'nen= 11tn7 3 :man 5z,r; ,v2z
pain= .rrtsn inTrnvi =viz in inTr,a72 ,remn ilfran Nur* 1TZSti

.ni ow Try rnamtn p t tiriTtri

Question:

Answer (written) :

nneer iTzstt n'272n Nfr,a72 int
AT, ',Tr= aro '7yf Inantti-pn op

zoinsrn ntotrInnIX.1 (2)
mtan Trz,rm ;:o

.7rfrirt I-m=7 pm= co

:men Trz,ro

Testing the Speaking Skill
Purposes: The teacher's aim in speaking may be threefold:

to test the pupil's ability to produce the foreign individual sounds,
sound sequences, intonation, and liaisons
to test the pupil's ability to express his thoughts in the foreign lan-
guage, either in response to a question or to some other stimulus
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0 to test the pupil's oral control of one or several of the structure pat-
terns or of the vocabulary of the foreign language

In a specific test the teacher may choose to measure one, two, or
all three phases of the speaking skill. It is obvious that types 2 and 3
are tests of aural comprehension as well as of speaking competence.
(See chapter entitled "Aural Comprehension," and "Audio-Lingual
Experiences.")

The "Mimic" or "Echo" Test
The simplest test of oral production (type 1) is the "mimic" or

"echo" test. This is particularly suited to the beginning pupil, though
with increased length and complexity of the utterance, the echo test
may be used throughout the 4- or 6-year sequence. The pupil is in-
structed to repeat whatever the teacher (or the voice on tape) says.
1. Examples:

(7th year level)
arm 'am (riv215) v215 13K

(12th year level)
11rnm7n n2v1 11t vz55 rpn Yarrnm htivr, rat-nam -ipm5 ,r17-tm

.rmi= ntIrrrin trrinm 5mrion51
A variation of the "echo" test is the "buildup" test in which pupils

repeat sentences whose length is progressively increased.
2. Examples:

(7th year)
1DOrT i, it 11 ,3t2

.nmromn 12con 11 nttri ntt .2
.n-raan 57 =row" 57 -man rat ratri ,itt

Jinx' ,a25 "nal7 ntnt n-nnn marimmn 537 -122n TIN riX11 ,it2
(10th year)

.nnavm 7,351p5 ,ratm ,att
.01 Ipitt "Tint, R5 413172= 371151p5 '11= nvro .2

122 -irntt ,rrari tt5 ,rialym 7125175 'ram t3tt nvItm
Scoring. To score the "echo" test, the teacher should prepare in

advance a checklist of the specific characteristics of speech produc-
tion he wishes to measure. It is suggested that the teacher write these
items on the checklist: Hebrew vowels and consonants, especially
the following pairs:

, ,n
,p

D

121
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In addition, this list should include rising or falling intonation and
stress. The items to be checked may be written across the top of a
sheet of paper and the pupils' names then written down the left-hand
side of the paper. The teacher may then enter a numerical rating,
1-2-3, or 1-2-3-4-5, in the appropriate column.

This type of scoring may be used for other types of speaking tests
to measure sound production, individually or in sequence, and in-
tonation.

A cumulative chart to measure achievement and progress in the
principal features of sound production might be kept for each pupil.

Oral Reading. Reading a passage aloud is another form of speech
production test. The difficulty of the passage to be read will vary with
the pupil level. Only in the most advanced classes should the pupil
be asked to read orally material not yet presented in class and
mastered by him. If unfamiliar material is used, even in the 12th
year, the pupil should be given time to practice silently before he is
tested orally. If he has a language laboratory, the teacher may record
each pupil's speech periodically on a separate tape. This will permit
the teacher and the pupil to judge individual progress.

Answering Questions. The question-answer type of test measures
the pupil's ability to (1) understand the question and (2) respond
automatically. The response also measures his mastery of structural
patterns. This type of evaluation is most highly recommended as it
provides a work sample of performance most consonant with com-
munication goals.
Examples:

Grade 7: ? op?) mz

Grade 9: ?taw; (F) vp? ip rtym Irtc
Certain questions the pupil might be directed to answer affirm-

atively; others he might be asked to answer in the negative: "Begin
your reply with the word, le71'. "? DIM 15 OWL"

"Begin your reply with the word, pi'. zmnrat nrinn rui rincra.
Directed Dialog. Speaking involves the initiation of a dialog as well

as answering questions. To force the pupil to initiate the dialog the
teacher may say to the pupil in English or in the foreign language:

Ask me my name.
Ask Marie what time she got up this morning.

t
z< e-
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Ask me why Robert is absent.
Ask John whether he wants to go to the movies tonight.

The "Picture" Test. One test requiring the pupil to respond orally
to a nonverbal stimulus is the picture test. The pupil is shown flash-
cards, pictures, toys, models, or other objects. Depending on the
level of the class, the teacher directs the pupil to identify people; to
describe them (age, height, complexion); to tell the color, size, shape,
or location of objects; to tell what the person or object is doing.

Oral Composition. At the most advanced level the pupil may be
asked to deliver a short "speech" or oral composition. He should be
permitted a choice of topic within his level of difficulty, should be
allowed some time for preparation, and perhaps given an outline.

Other Devices. The various oral practice drills suggested in the
chapter entitled "Speaking" and illustrated in the model lesson for the
10th or 1 1 th year can also be used as testing devices.

The teacher who has no language laboratory may consider the in-
terview type test excessively time-consuming and demanding. In
order to be valid, especially after the initial stages, the interview test
administered in class would require composing different questions
for each pupil. It may be practical, therefore, to use one of the class
practice drills or dialogs, without necessarily telling pupils it is a test.
In the beginning years, the "chain" drill may be so used. In the later
years, conversational sequences or dialogs may be this way.

The Use of the Language Laboratory. The language laboratory
may be effectively used for the speaking tests. Statements or ques-
tions placed on tape, with appropriate pauses for repetition or
response, permit individual answers to questions which are put to the
entire class. Using this procedure is less time-consuming to administer
and permits a valid generalization regarding pupils' achievement.

Values of Frequent Testing. It must be remembered, however;
that although speech habits generally ar formed during the first year
of foreign language instruction, the teacher must be alert even in the
12th year to correct errors and to maintain and further develop the
speaking skill. It is from demonstrated competence in spealdng that
the pupil generally derives the greatest satisfaction. Recognized
achievement, in turn, motivates the pupil to increased endeavor.

Testing the Reading Skill
Types of Questions. Reading skills may be tested by means of

many question types:
123
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Answering questions on content in complete sentences
Summarizing
Matching of items
Completion questions
Multiple-choice questions
True-false questions (i the first level of learning)
Combination completion and multiple-choice questions

Questions and Answers in Hebrew. One of the standard practices
in testing reading is asking a question in Hebrew and requiring a
complete answer in Hebrew.

Pupils may be required to answer such questions with or without
the passage before them. In testing pupils on reading done in class
when they do not have the passage before them, the teacher might
remember that the questions asked should (1) represent items of
story content which might reasonably be recalled, (2) require th at
students supply vocabulary and idioms which have been emphasized:
in class, and (3) provide questions which will result in a work
sample of pupils' comprehension of the story.

If pupils are supplied with the reading passage on which they are
to answer in complete Hebrew sentences questions put to them in
Hebrew, the passage should (a) contain some vocabulary and idioms
which already have been studied and some which can be inferred
from the context and (b) be a rearrangement of this language con-
tent into a new context. Caution should be exercised so that the ques-
tions asked require genuine understanding and not a mere copying of
parts of the reading passage to form the answer.

New-Type Quesiions. Some new-type tests for measuring reading
comprehension may be employed. These tests, when properly con-
structed, furnish a sufficient sampling, are easy to score, and provide
an objective (and therefore valid) basis for measuring and general-
izing lachievement and progress.

Type 1. Pupils are given a short reading passage on which questions
are asked. These questions might be of the multiple-choice, completion
or true-false type.

Example. Passage:
.1948 :arra ArrTto -ry 1882 iinvn An= rri 11,537 1717

1:51yri-zitninz ;inn Ernn5Inn Armnrwi rp5sin ;15tririn marl rec
rain 5x no Tx my; ri5vain .1904 rut= -71,31M7 71,537ri .nlymtrin
5U7 nt771 KnO171 pmr 17= Arvyrs worntm Army:cm onn5nr1

pr5Irmxon vxi 41,-rm 1 Trn ,5x-vrt7' nr-m
1924 xi= .11,TIPT7C777 rp53n, Teynirin 71D772 11-1=TI 'VW .1917 113173

jr37,2171 Minn TITIVI 1110 4,51= WWI, mann rm.' 5x 1537

e-,
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r2"513771 SIVJWITT rern-mn .37yrin 15trn Irr:76 .1933 ruva
,E1,5,D3mn 5v 712197X171 71,11471 rutin ,vin5 nsrut .1939 raw= .nnt-o, Trim
5,nrm ren nrin rmp ,r3,2re nwstz 'into .ra,51axr; rrivi tp5Tsr

nr-r»5 r2,-nrn ti,D5r2 VIM 120 reynn rim= 5zn 5rrl rnvi5a rap
.:1177T171

Questions
1. Multiple-choice: compledon

ri5vrnri n/min renstri-rmrem nth row crnenzrz .1882 raw= .x
.artmx-In ri,53rri (.1)

Anvil ri,53r7 (.2)

.rriwy-lx riv537 (.3)
11,537 (.4)

2. Multiple-choice: answering questions
?rrivn ri,53m rixri 5x lx= ivx tralvx-in 13,215nri rri

.71,3731It (.1)
?3,-nri, (.2)

.r1,01-1b 13,1,3r3 crurnta (.3)

.71511;i n 5Db 1:1,1'3r3 crv.rnta (.4)

3. Completion
,5m ram 5x Ito vormiwzrt cp5m (1)

.rn,15x Trmin mp nnx (2)
4. True-false questions may also be constructed to test compre-

hension. It is recommended, however, that they be restricted to the

first level of learning.
5. Eng)kh equivalencies in 'which the meaning of a passage is

given in English may be utilized instead of translation.

Testing the Structures and Forms
Its Purposes. The evaluation of knowledge of structure should

measure pupils' ability to formulate desired patterns of speech in
situational context. For this reason, many of the uuditional type tests
which require translation into the foreign language or forms denoted
by grammatical nomenclature will tend to disappear.

Structures and forms may be tested actively or passively. In testing
their active use, a required work sample of performance should

evolve naturally from a sample utterance given. In testiug them
passively, a recognition or selection should be made from among
samples provided.

Some samples of new-type questions to test structures and forms

will be given here.

2 5
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Testing Structures Actively. Some of the pattern drills, or others
devised by the teacher, may be usec.
Example 1: (Grade 7 or 9) substitution test

The verb Kip :
.1-1=7 nnia arm 131i

.11231

1va 131131i

The use of the adjective:
.mt2 -rem run ntvii

:mem trn nin
1317113121I ;1722

111112511 71 nx51 nin
11E0 =Mx nnx 17.120

;limn 2;711i tiro
Example 2: (Grade 7 or 9) Progressive structure substitution tests.

.1p= nmix 5mx -r5In
tri5mx

7n
arr151 romx

.1111137

Tim ;17/22

Integration Test.. (Combining two utterances to test forms and
structure in use.)
Example 1: (Grade 9 or 10) Following the model, join both sen-

tences by using ir,u or "2
Model 1:

-2111-01 7322I0 1/3137 XVI .11112 t377 run
-Timm mix= -nily 1TVX -nrm ow run

Model 2:
.271 131i z-nrnrrnx 5mx 131i

.27-1 131i '2 m-urnrrrix 5mx 13x
Questions:

:um nivinn .-rpn 57., =inn
.11,3122 135 rx .012121X2 1:1"71313 unix

Example 2: (Grade 10 or 11) Use the expression "5 viz" in each
sentence and change the verb accordingly.
Model:

Trn.nromn (-em)
-i-tronn tmn is to be changed to .7i31,271 nz55

2
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AP

Arrn 112 ;imp Int (nIp)
:rimy 15 min 07*

;near r-mt Int you tott (701)
Example 3: (Grade 9 or 10) Complete each of the following with
nr-op

xvi ',x,rr
nanlx tom .2

=It, .3
Transformation Tests. (Changing from one form to another of

the same structure).
Example 1: (Grade 7 or 9)

a. Write in the plural:
mini in =viz ,att
nirmn nz'nn

b. Change from singular to plural, and vice versa:
.nD1 intnn-ra onti

.th-rn rrx Irma rrn
Example 2: (Grade 8 or 9) Change from the present to the past

(and future).
(-15;1)

-limn ID= int tro ,itt Inv;
--mon ID= ht '71bMi

.p-nnwn
Testing the Structures or Forms Passively. Recognizing and select-

ing the proper structure or form through new-type muldple-choice
tests provide a valid basis for measuring structures passively.

Type 1: A sample sentence given with one word lacking is to be com-
pleted by selecting the proper word from among four or five choicer The
English equivalent for the complete sentence may be given where it is
necessary to pinpoint the needed form. (The English is not "mixed" with
the Hebrew.)
Example 1: (Grade 7 or 9) (With English)

Her teacher is very good.

rarnb .4 rnb .3
Example 2: (Without English)

--TX13 Irn rIzrzy Ti=1X37 nun.; num
nr,t.nip .2 7; '9iP

llinptp nnnix 3

.7622 ;MC 10/1 (
milt .2 rnruzn

127
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Type 2. Four complete sentences are given in Hebrew. The pupil
selects the correct one.
Example 1: (With English, Grade 8 or 9) He did not see him.

Arnx nrn, rep ton .1

Arrim Ttr re7 ron .2

.irn nm, rep KIM .3

.1rna nmr, n4n tiT7 win .4

Testing the Structures Utilizing Gra! and Written Answers. The
structures may be tested both in oral and written form in answer to
questions or in composition, as described in the testing of aural com-
prehension, speaking, and writing.

Testing Vocabulary and Idioms

Active Uses. Vocabulary and idioms may be tested actively without
the use of English translation. The two question types suggested be-
low might be used in either oral or written form.
(1) asking questions which require answers that include the desired

words or expressions
(2) giving directions in English or the foreign language requiring

Lhe formulation of speech patterns including the desired vocabu-
lary or idiom

Example 1:
-r-pnn Milli My 1/n0

?1:111V/111 nivpy an nto
Example 2: Ask what time it is.

Tell Robert it's cold here.
This type of test obviously includes manipulation of structure,

and other vocabulary aside from the points being tested.

Passive Uses. Vocabulary and idiom may be tested passively with-
out the use of English through multiple-choice questions.

Example 1: Associating a word or an idiom in one column with an-
other in the second column.

Example 1:
x

vui ( ) 041Py2

con" ( )

CND ( )

1:1'0 ( )
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nri'v i ( ) n5y
tat5 mx5 15n ( )

rP5sn ( )

rrn ( )

Example 2: Synonyms or antonyms
Synonyms Antonyms

( ) bii 'MY ) P"Tx
"inlz ( ) 121z ( )

ntlz ( ) 1,1 ( )

( ) T9C11 (

Synonyms
n-rozn 4-015 m5 ow -pn5nn

rni 4-m1 5 mn,pn 14n5n1 ( )

n-rtnn timi rat pmn 14n5nn ( )

;rem 4ii-r nti 51im i -pn5nn ( )

;limn nvm in tat 1,n5nn ( )

Example 3: Completing a sentence
.4imi 'nth -pnri -Im-rn -min

y4nwn
f1111i 41Dt

Di Di

titrlin

( )

( )

( )

( )

Testing the Writing Skill
Writing skill may be tested by using writing types suggested in the

chapter entitled "Writing."
Dictation. Dictation tests both aural understanding and writing.

In the initial stages, dictations of only one or two sentences may be
given daily. As the course advances, dictations become longer and
more complex. Dictations should be corrected as soon as possible
after they are given.

Guided Writing. Drill patterns and answers carefully patterned on
questions given in the foreign language test the manipulation of struc-
ture and knowledge of vocabulary.

Writing Sentences or Dialogs. Questions, directed dialog, recall, or
controlled writing may be utilized to test this skill.

Composition. Controlled and directed composition tests functional
learning. Composition in which controls are either limited or

1.29



125

omitted tests functional learning and organization of thought. Objec-
tive and subjective scales must be used in scoring.

Equivalencies. Wri Ling meanings in English or in the foreign lan-
guage may be utilized. Equivalencies may take the place of transla-
tion or may be used as in directed dialog, such as "Tell him you
are going to the movies."

Testing Culture

Culture should be tested in linguistic or situational context and
should, wherever possible, show an understanding of relatf-d facts
and cultural patterns, including behavior patterns and cultural over-
tones.

Culture may be tested by utilizing many of the question types sug-
gested for testing the skills. Some examples of question types in-
volving linguistic skills are offered here.

Cu lh:re and Reading. Rearranging related items measures reading
comprehension and knowledge of culture.
1. The statement:
mtipt -Ipm!7 tpo, n'nep wox-tpno 01311.11123 110.1in -oral
or'13n PTV ,npv7n1 ;Tarr= ti,tpurro litnt r1D/2 ,I117/21 to oto ,tprayt

(tptn nem lirlot 1m) yawl rirloti you, -moo
The question:

nti Tro) lthnep 2,mx-'7nt mom= limn -von -rro int
.aru'k i,rnc, iznin rrrnr, -1-ro ,e7 inept

.n,tnt-ry,n ntnin IMLP -loyn no-1n t1,1/2117 12i1314 171r1117, nnt

,-Int o-myn rntpo v1/2317 urn" In ton tnt-lizr 112,1/217 nuitvyn
.rotplym ti,11r11 tpo 12,ntiv nr-rtn trip Jrnth nr-rtn ntp .1948 niwo

n,-Tprn v,,w tonw fl

niwo .pnvi In win t13 tpon moo tp+nntn ,tonntn 3rt ,noinn, ri

2,-Tptn 11,n rut rInoi n,rmn 11R r:111221/ZUMM '1131 insa; ,n-roon; ,int7 165
.t1,171/.711,3

*no nun: tpx-vrzr ,-no3 113n17 ton t13 .-rna rr,o memo rtp rin
A3olo--12 ,/2,3 n-roon ,11112 l35 1121173 totttrIn -132 11/21117/23

ntos,t7 nor ,nrInn 3rt 1R 2,omn ri ms ;win 1"on '7,r11tn oon 3rt
.t11-111/2

-131/23 irrnor: 1112 ,rnoon In 11R CI,11111 1-111.7113 1"t13

.rozem 13117,1
.1-111,11 V1113 CI3 M,31111 t11-11Dnri ern ;lawn wan rim

130
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mit= Tun= tri-nnIn 11,23 Tti ,131-nDn fl rit4 11=1 TI'M TVIT1 1
.ywin ri 11172

mum Inn rim In', totriv .hrnzr, rat= trin trisnms 111171 1"11
.n1351g5

,itspn Iti to-nnmn rnn :ran i rtnit 21 km nlylmtvn
.nrain mum nx trio in `py Istrmtt I`np roo .nrrnn Trit itt

The question:
? timyn men Mini turn" 1D5 5tnivt 7 171Z7 1311ttn -rro Int

Multiple choice questions might also measure reading as well as
cultural knowledge. It is wiser to present several questions on the
same or related subjects to test pupils' grasp of an area than to in-
clude one question on each of several unrelated areas.
1:PIPTV111 nwn (m) mtmtepn 00 ton IM11/7t rn' In7.7 rronn -117 .1

.smtv nzo (7)
.yn? vim (-1) rini Tlippuni (m) 'rum (to ten 113;1 5tv n-otn nty .2

.131-M (I) 7101r1 (1) 1111/714 (K) K171 111,21-rt -Irma 17/2371 nty .3

nwn 13,5wry, (x) ?vn mminn -toot= Int,0 'my= n5rDn ivn .4
.mt=triPri (1) nt-inu

Culture and Aural Comprehension. The question types suggested
under "Testing Aural Comprehension" may be utilized with cultural
content. The type selected should be adjusted to the level of learning
of pupils and the type of culture tested.

Culture and Speaking. Depending on the level of learning of the
pupils and the type of culture tested, the speaking skill may be
utilized. These may vary from single qu:stions whose answers are
closely patterned on the structure and vocabulary of the questions
on the first level to oral reports on the advanced levels.

Culture and Writing. In the advanced courses, controlled 9nd free
composition also are utilized to test culture.

Culture and Audiovisual Media. Identification of musical selec-
tions, works of art, buildings, and other important sites is also recom-
mended as a testing procedure.

L31



Glossary

active vocabulary. A vocabulary consisting of words which the in-
dividual knows how to use orally and in writing.

saulio-lingual. Aural-oral; "aural" or "audio" means by ear and is
used in connection with hearing and listening; "oral" or "lingual"
means by mouth and refers to speaking.

audio-lingual practice. Activity in hearing and speaking. It differs
from audio-lingual presentation in that forms may first be seen
before being heard and/or spoken.

audio-lingual presentation. The teaching of new forms or expressions
through hearing and speaking without the use of written symbols
or reading.

aural comprehension. Understanding of the spoken word.
aural practice or aural experience. Activity in which the foreign lan-

guage is heard; cf. audio-lingual.
basic pattern sentence. Sentence which lends itself to drilling the

variations of structures and vocabulary needed in the center of in-
terest; a speech pattern in sentence form especially devised for
practicing variations.

cognate words. Words which have a common parent language, such
as words in English and in Hebrew derived from the same Latin
origin; for example, the English word mile is the cognate of the
Hebrew word 51».

conversational sequence. Question-answer-statement sequence, with-
out a predetermined order.

dialog. Generally.a sc.ries of conversational utterances in a predeter-
mined order.

directed composition. A series of directed dialog questions in the
same situational context or forming a connected passage.

directed dialog. Directions given in English or the foreign language
in which pupils are told to "tell," "ask," "say," or "explain"
something to someone are carried out in the foreign language, as
in a sentence such as "Tell him you found the pencil."
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drill patterns. Variation patterns used in a pattern drill. The original
structural pattern in variations for automatic audio-lingual response
or written practice without the intermediary of English.

equivalencies. The rendering of meaning without formal translation
into the foreign language from English or into English from the
foreign language.

guided writing. Writing which may be either pattern practice, includ-
ing forms to be written closely patterned on a model, or answers
to questions in the foreign language in which the answers utilize
structures closely patterned on those of the question.

imitative writing. Copying directly material in the foreign language;
writing in which the student selects whole phrases or sentences
from a passage utilizing them in an organized fashion to write a
summary or a composition.

passive vocabulary. Vocabulary which is identified and understood
but not put into active use in speaking or in writing by the in-
dividual; recognitional vocabulary.

pattern drill. Drill on a basic language pattern and its variations.
speech pattern. A combination of language elements used in an estab-

lished manner to convey meaning.
structural pattern. A combination of parts of speech used in an ac-

cepted order to convey a specific meaning. The audio-lingual ap-
proach favors the use of structural patterns as models to be
imitated throt.gh pattern drills rather than the use of grammatical
analysis and synthesis.

word family. Words derived from the same origin such as vent, venti-
late, ventilation, ventilator.

t'..41;
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Appendix, Hebrew Calligraphy

Written Hebrew is different from printed Hebrew. To write a
character, begin at the top of the letter and align all letters at the
bottom. The written alphabet is shown below, with an arrow indi-
cating the starting point for each letter. The calligraphy was pre-pared by Marvin Sorscher.
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